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CORE TRAINERS MANUAL

INTRODUCTION TO THE ANALYSIS OF RACISM

TWO/TWO AND A HALF-DAY MODULE

Reconciliation Ministry

Christian Church (Disciples of Christ)

130 East Washington Street

Indianapolis, IN 46204

SECTION I

WORKSHOP INTRODUCTION

_________________________________________________________________

WALL OF HISTORY OF RACISM AND RESISTANCE TO RACISM

Participants in Reconciliation Ministry’s anti-racism training events are asked to join in the task of building a wall of history of racism and resistance to racism. The wall follows the design shown on the next pages, and is part of Crossroads’ Anti-Racism initiative.
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The wall has four sections, depicting four periods of history:

I.  1492-1790 The Period of European colonization – U.S. National Building, characterized by genocide of Indigenous peoples, enslavement of Africans and establishment of U.S. as a white protestant Nation;

II.  1790-1954 The building of the U.S. as an Apartheid country:  colonialism, neo-colonialism including enslavement of Africans, Jim Crow segregation and de facto enslavement of African Americans, expansion westward, continued genocide and establishment of the reservation system for Native Americans, colonialism & neo-colonialism of Latinos and exclusion of Asians and Arabs.

III.  1954-1973 Movement Time.  The period of the Civil Rights Movement, the American Indian Movement, the Farm Worker Movement, La Raza, Yellow Power and many other Peoples’ Movements.

IV.  1973-20--- Criminalization, Racial Multicultural Society, Color Blind Ideology, Post Racial.

The top of each section of the wall is to record the history of racism. It is impossible to understand racism in the United States without knowing how it got this way. Much of the problem of racism in the present has been inherited from the past. In fact, nearly every aspect of current institutional racism can be traced back to conscious, intentional decisions in the past.

The bottom of each section of the wall is to record the history of resistance to racism. The history of resisting racism is very important. There is a magnificent heritage of struggle against racism that has provided the basis for survival of the victims of racism, as well as bringing about significant changes. Our work toward ending racism must be seen as new building blocks placed upon the foundations of resistance that have been constructed during past years. 

Participants in the anti-racism workshops are asked to write the names of people, places, events on the top and bottom sections of the wall. They can be portrayed in words, art, and symbols. Felt tip markers are supplied for participants to write on the wall. The writing of the wall of history is a collective exercise, not individualistic or competitive; participants are encouraged to help each other, to collaborate, and to use the time to get to know each other better.

Purpose: The purpose of this exercise is to introduce history of North American as a context for the analysis and dismantling of racism.

Goal: 

· Participants will engage the suggestion that we have learned a biased “American” history through a process of “socialization.” 

· Participants will utilize the opportunity for shared learning/ cooperative collaboration in order to build the knowledge of all of those participating in the event.

· Participants will begin to build trust for one another and focus for the objectives that the organizers/facilitators will introduce for the analysis and dismantling of racism, in this section, Introductions, Purpose and Agenda, Worship.       

In addition to the descriptions of the Wall of History previously noted in the manual, as a facilitator/Organizer Trainer I will contribute the following:

A greeting to those in the room; “Good morning” or “Good Evening.”

In 2000, I was a participant in a gathering like those of you. After that event, I returned home to my family and my work as a pastor but I had lenses that allowed me to see myself as well as my place in the world with greater clarity. I realized that the Reconciliation Ministry training event was a needed gift in my life. I hope that you will believe this about Pro-Reconciliation Anti-Racism after you return to your families and work. 

So we begin our time together by engaging what we call the “Wall of History.” Hopefully, there is not a person in this room who does not enjoy a meaningful friendship/relationship with another human being. For me one of those meaningful relationships is with my wife. “Do not let the sun go down on your anger,” [Eph. 4:26]. On some occasions, I have overlooked this wisdom. So on the next morning, I look at my wife as she looks at me and we acknowledge that there is some “history” between the two of us—more specifically, whatever happened the night before.

I like to say that the Wall History is a big suggestion that as God’s people there is some “history” between us! One of the first steps towards reconciliation is acknowledging this history so that we can better shape the future. 

Our Wall of History begins with this statement, “Pre-Columbian Invasion.” It isn’t very shy in terms of suggesting that we look through a particular lens during our walk through North American History (US History, particularly). The Pre-Columbian Invasion is a period prior to Christopher Columbus’ invasion of North America. It is a period of World History in which Papal Bulls express the so-called “Doctrine of Christian Discovery.”

I. 1492 - 1790 European Colonialism and US Nation Building

Complete this statement for me, “In 1492, … (hopefully, the participants can finish this by adding “Columbus sailed the ocean blue.”) If not, then I complete the statement. It is followed with a question. I ask the following, “How did you know the words that finished the statement or sentence?” Perhaps, I ask “How many of you did not hear this sentence about Christopher Columbus when attending Elementary School?” “What were the names of the ships that sailed into the Americas from Spain?” (Nina, Pinta, Santa Maria) It was the beginning of a long shopping excursion for Columbus and Spain, “I like this land, I think that I’ll keep it.” (quote from a fellow trainer)
We call this “Colonialism.” After further development of the definition of Colonialism the discussion of the dates important for segmenting the panels of the wall are given as well as their position whether an act of Racism in history or Resistance.   

US Nation Building: From Columbus’ Invasion of North America, this continent became the subject of imperialist expansion. England governed the first colonies, Spain much of the Southeast, parts of the southern Gulf territory were control by France. 

I propose the question, “Who is the only person to sign the Treaty of Paris, Declaration of Independence and the Constitution?” The answer is Benjamin Franklin. These were among the most valued as founding documents of the United States. 

Treaties are documents between sovereign governments. The United States made its largest number of treaties with the Indian nations. The treaties were seldom honored but, along with defining citizenship and having a labor system (slavery in this case) were a necessary component for “nation building,” or being recognized as a nation. One example would be the Treaty of 1778, America's first Indian treaty.
1790 brought a second component with the first naturalization act defining who could join this nation. Any person both free and white could become a citizen of the United States of America.

II. 1790 – 1954 US Apartheid, Colonialism and Neo-Colonialism 

The building of the U.S. as an Apartheid country had already begun as evident by some important dates in the first panel.  “Apartness” was a major component of the history of the second panel until the major victory in 1954, the decision of the United States Supreme Court, Brown versus the Board of Education of Topeka, Kansas.  

A function of European Colonialism continued to be the genocide of the Indian nation and the Black African transported to America.  The slave trade that brought shackled black Africans across the Atlantic Ocean to the institution of perpetual slavery in America began in 1619 with the first arrivals in Jamestown, Virginia. 

Neo- colonialism including enslavement of Africans, Jim Crow segregation and de facto enslavement of African Americans, expansion westward, continued genocide and establishment of the reservation system for Native Americans.  Colonialism & Neo- Colonialism of Latinos and exclusion of Asians and Arabs were also a part of North American history during this second panel. The history of Neo-colonialism illustrates that a country can be invaded without artillery and armies. The U.S. could control an entire country’s economy and infrastructure through the stroke of a pen, a congressional vote and no declaration of war. A resource for this period of history is Harvest of Empire, A History of Latinos in America by Juan Gonzalez.

People in this country who have been lumped together as Asians were exploited for labor. Men from China and later Japan were laborers for the construction of the railways. These men could not become citizens of the United States, nor could they bring their families with them to America. Any American woman who married an Asian male had her citizenship removed.   Regardless of the generational depth that belongs to members of this group of Americans, they have a stigma of “perpetual” immigrants. The work of Ronald Takaki is also important for this panel, especially his book entitled, A History of Asian Americans: Strangers from a Different Shore. 

Dates to consider for the second panel:

1790: The Naturalization Act of 1790 limits the right of becoming a naturalized citizen to "free white persons," thereby excluding Africans, Asians and people with any indigenous blood from Latin America. US government takes the first steps toward closing its open attitudes about immigrants by limiting those who could become naturalized citizens on the basis of race and political affiliation. This law remained in effect for 162 years.

1798:  The Alien Act of 1798 authorizes the president to order out of the US any alien regarded as dangerous to the public peace or safety. 

1852: California's Foreign Miner's Tax imposes $3 monthly tax for non-native-born citizens of the US (the Chinese) and those becoming citizens under the Treaty of Guadeloupe Hidalgo (the Mexicans). The tax was enforced by tax collectors who kept part of the fee for themselves, were allowed to take property of those who failed to pay, and often used extreme violence in their collection methods.
1855: California legislature levies a $50 tax on every ship bringing immigrants "ineligible for citizenship." The California Supreme Court declared the law unconstitutional in 1857.
1862: California legislature passes "An Act to Protect Free White Labor against Competition with Coolie Labor and to Discourage Immigration of Chinese to the State of California." It requires a tax on laborers who were not working in agriculture.

1876: California Senate committee investigates the “social, moral, and political effect of Chinese immigration.”

1877: United States Congress investigates the criminal influence of Chinese immigrants.

1886: February - Arcata adopts an anti-Chinese resolution declaring, "We, the citizens of Arcata and vicinity, wish the total expulsion of the Chinese from our midst. We endorse the efforts of Eureka to exclude all Chinese settlements in the city and environs." Ferndale passed a similar resolution several days later.

Crescent City decides to "remove all Mongolians from our midst." No Chinese are allowed to live in Humboldt County for the next 60 years.

San Francisco School Board issues a decree that all persons of Asian ancestry must attend segregated schools in Chinatown by stating, "Our children should not be placed in any position where their youthful impressions may be affected by association with pupils of the Mongolian race."

1875: The US government passes its second act limiting who become naturalized citizens based on race. The Revised Federal Statutes specified that racially, only persons of white or black descent were eligible to become American citizens. All Asian immigrants, being neither white nor black, were classified as "aliens ineligible to citizenship."

1878: California legislature bars Chinese individuals from owning real estate.

1879: Second California Constitution passes with two new articles that discriminate against the Chinese: Chinese immigrants were denied the vote in California; and state and local public works agencies were forbidden to employ a Chinese laborer.

All Chinese citizens in Eureka are loaded onto two steamers bound for San Francisco. A gallows is erected in the middle of Chinatown with a sign stating, "Any Chinaman seen on the street after 3:00 will be hung to this gallows." On the ships, rival tongs are separated - 135 Chinese on The Humboldt, and 175 on the City of Chester. High seas prohibit sailing until February 14th.

Eurekans adopt three proposals declaring that all "Chinamen" be expelled from the city and not allowed to return; that a committee be appointed to act for one year to warn all Chinese who attempt to come to Eureka to live, to use all reasonable means to prevent their remaining, and in the case of a disregarded warning, to call a mass meeting of citizens who will determine the appropriate action; and that a notice be issued to all property owners requesting them not to lease or rent property to Chinese.

1882: The Chinese Exclusion Act, which forbade the immigration of Chinese immigrants. The law was in response to outraged American miners in California whom had to compete for mining jobs against Chinese immigrants. The law remained in affect, being slightly altered during WWII, for the next 82 years.

San Francisco Schools Policy establishes a separate school for the Chinese. Sacramento followed the example in 1893.|

1885: City Councilman, David C. Kendall is fatally shot by a stray bullet fired by rival Chinese tong members. 20 Chinese are arrested. Vigilante behavior becomes difficult to quell. That evening a meeting was held at Centennial Hall during which a resolution was proposed to massacre "every Chinaman" in the city. When it fails to pass, another suggested destroying Chinatown and driving the occupants beyond city limits.

1905: Congress bans the admission of contract laborers.

1905: Asiatic Exclusion League is organized by delegates from 67 organizations who met in San Francisco to begin plans to press for legislation to halt all Japanese immigration. Before the end of the decade, the League began lobbying for an amendment to Constitution that would deny citizenship to Asians.

1906: The Starbuck-Tallant Canning Company of Port Kenyon near Ferndale imports 23 Chinese and 4 Japanese laborers from Astoria, Oregon. The Humboldt Times headline reads, "The Chinese must go."

1910: Angel Island is opened to enforce immigration laws during the Asian exclusion years. From 1910-1940, at least 175,000 Asian immigrants - mostly Chinese - were detained and interrogated at Angel Island. The average stay was 2 weeks; the longest was 2 years. Thousands were deported.

1913: California Alien Land Law prohibits land ownership for "aliens ineligible for citizenship" - i.e., Asians - and limited their lease of agricultural land to three years.

1915: The Supreme Court rules in Ozawa v. United States that first-generation Japanese are ineligible for citizenship and cannot apply for naturalization.

1918: After the Russian Revolution and the end of WWI, many Americans became suspicious of the "new" immigrants and the dangers they posed to American society. 

1920: California Alien Land Law prohibits leasing land to "aliens ineligible to citizenship." By 1925, prohibited in Washington, Arizona, Oregon, Idaho, Nebraska, Texas, Kansas, Louisiana, Montana, New Mexico, Minnesota, and Missouri. During World War II, Utah, Wyoming, and Arkansas also joined.

1922: The Cable Act forces women married to Asian men to relinquish their citizenship. "Any woman who marries an alien ineligible to citizenship shall cease to be a citizen of the United States." Repealed in 1936.

1924: The US government passes its second law restricting immigration based on nationality. The Immigration Act established quotas designed to reduce immigration from southern and eastern Europe (especially Jews and Italians) and prohibited the admission of "aliens ineligible to citizenship" - all Asians, including wives of Asians already in the US. For the first time in history, immigration dramatically decreases.

1929: Congress makes annual immigration quotas permanent.

1929-1937:  Illegal Mexican immigration increased. The US Immigration Bureau worked with authorities in Los Angeles to send illegal Mexican workers back to Mexico. The lack of jobs as well as governmental pressure convinced about 70,000 to return to Mexico between 1929 and 1930: Between 1931-32, nearly 10,000 Mexicans and Mexican-Americans, mostly children born in the US of Mexican parents, boarded special trains from LA for Mexico. By 1937, half a million Mexicans had left the US. 

1940: The US government amends the Naturalization Act to give Latin Americans citizenship.

1941:  Throughout WWII, despite the requests of hundreds of thousands of German Jews to immigrate to America to escape Nazi persecution, the vast majority was denied. The annual German quota was 211,895 spaces, but in no year were these figures met. Prominent refugees such as Albert Einstein and Thomas Mann had little problem entering the US, but less prominent persons had great difficulty and most were denied. 

1945: The US government amends the Naturalization Act to give citizenship to Filipinos and Asian Indians.

1952: The Immigration and Nationalization Act allows individuals of all races to be eligible for naturalization. The act also reaffirms national origins quota system, limits immigration from the Eastern Hemisphere while leaving the Western Hemisphere unrestricted, establishes preferences for skilled workers and relatives of U.S. citizens and permanent resident aliens; and tightens security and screening standards and procedures.

The Bureau of Indian Affairs begins selling 1.6 million acres of Native American land to developers.

III. 1954 – 1973 Movement Time

We refer to this third panel as Movement Time.  This history in the United States was the period of the Civil Rights Movement, the American Indian Movement, the Farm Worker Movement, La Raza, Yellow Power and many other Peoples’ Movements.  The panel that describes the “resistance” history is alive!

An African proverb says, “Men kill what they refuse to understand.” The third panel concludes with the year 1973. No matter how civil, how peaceful, how legal, by 1973 most of the leaders of these resistance movements in America had been incarcerated, assassinated or exiled. 

In South Dakota, on February 27, 1973, members of the American Indian Movement (AIM) and the Oglala Sioux of the Pine Ridge Reservation gathered at Wounded Knee in a protest against the American government. Fifty U.S. Marshals, FBI and other forms of law enforcement surrounded the protesters and the town. The first time this country’s military was used to end an American civil protest. This event is referred to as the second Wounded Knee. 

Suggestions for this third panel include but not limited to the following:

Dates of the birth and death of resistance movements alongside the birthdays and dates of the deaths of their leaders, for example

1955 – 1965 Bus Boycott in Montgomery, Alabama & Civil Rights Movement / Martin Luther King, Jr., January 15, 1929 – April 4, 1968
Early to mid 1960’s – the formation of the Counter Intelligence Program COINTELPRO), an FBI initiative to discredit leaders of the civil rights and peace movements.
1962 - 1993 Farm Workers Movement / Cesar Estrada Chavez, March 31, 1927 – April 23, 1993

1969 –         Asian Coalition for Equality / Reverend Mineo Katagiri, 1919 – November 15, 2005 (United Church of Christ)

IV. 1973 – 2011  Criminalization, Racial Multicultural Society,
Color Blind Ideology, Post Racial
Some questions that may have significance for this panel could be the following (to a much greater extent, as a facilitator, you have options with this panel):  

Certainly, the issue of poverty runs through all four panels. Who are the poor? What happened to America’s War on Poverty? Why was Ronald Reagan’s “Trickle-down Theory” just a theory and “Reaganomics” a war on the poor (if not simply a war on specific People of Color)

How did George H. W. Bush and his commercial using Willie Horton defeat Governor Dukakis?  How did former President George W. Bush’s “Affirmative Access” undermine “Affirmative Action”? 

Why is September 11, 2001 such a rallying cry for extremist on one side to fight for a “white” America and extremist on other sides to fight against a “white” America? 

WALL OF HISTORY

	Doctrine of Christian Discovery—

· 1452, Pope Nicholas V issued to King Alfonso V of Portugal the bull
Romanus Pontifex
· When Portugal protested this concession to Spain, Pope Alexander stipulated in a subsequent bull - issued May 4, 1493 - that Spain must not attempt to establish its dominion over lands which had already "come into the possession of any Christian lords." [Davenport:68]
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	II. 1790 – 1954  U.S. APARTHEID, COLONIALISM and NEO-COLONIALISM

	              ( 1797-1801, John Adams Federalists); (1801-1809, Thomas Jefferson, Democrat-Republican 1/3 rule); (1809-1817, James Madison,Democrat-Republican) (1817-1825, James Monroe,R )
R                                                                                                                                                                                                                                   

A                                                                                          War of 1812  Missouri Compromise,1822         

C    
I                                                                                                                        1850-Fugitive Slave Act                                                              1882-Chinese Exclusion Act              1887-Cong. Henry Dawes Act                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                 

S                                                                                          1852-Kansas-Nebraska Act                    1847-Treaty of Guadelupe Hildalgo                                                                                                                                       
M                                                                                             1857, Dred Scott Decision                                                                                                                                     

1790
1840
1890
1940
1954

	
1790
1840
1890
1940
1954

R                                                                                                            Emancipation Proclamation, 1863; 1866-Civil Rights Act, Fourteenth Amend., 

E                                                                                                                                         
S                                                                                                                                                                                                      

I                                                                                                                                                                                                                                                     

S                                                                                                                                                              

T

A

N

C                                                                                                                                                                                                                          
E                                                                                                                                                                                                                                            


	III. 1954 – 1973 MOVEMENT TIME

	R

A

C

I

S

M                                                                                                                                                                                                                                                                                                                                                                                                 


1954
1960
1965
1968
1973

	
1954
1960
1965
1968
1973
R                                                                                                                                       
E                                                                                                                                                  

S

I

S

T

A

N

C

E                              




	IV. 1973 – 20--  Criminalization, Racial Multicultural Society, Color Blind Ideology, Post Racial
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Wall of History Charts ( Crossroads Ministry; Used with permission.

OPENING REFLECTION
Purpose: The purpose of the opening reflection is to introduce three (3) core values or “foundational stones” to the participants. In essence, (1) recognition of the misrepresentation of the stories/ history of peoples, especially the stories of People of Color, (2) acknowledgement that racism has an impact in the fracturing of the one human family, (3)all of the participants who have gathered in order to organize for the purpose of dismantling racism do so as successors of the resistance, reconciliation and social justice mission of many others who came earlier—a “cloud of witnesses” who have carried these participants into this space.

Goal: Participants will perceive the ethical/ spiritual imperatives that guide the work of Anti-racism, which is the dismantling of racism. 
OPENING REFLECTION

“The Foundational Stones”

It is certainly understated to say that this very first reflection with the participants is important.  The facilitator’s approach to this refection is dictated by the nature of the institution(s) involved. Whether the institution that you are working with is or is not a faith-based organization will direct your approach to this reflection. 

1) Reclaiming (Taking back) the “stolen” stories – What are the stories that define the participants in the room? How have their stories been misappropriated? Who have been the guilty parties misrepresenting those stories?

Today, most attention that the native Indian of North America receives is at our sporting events—for example, the Washington Redskins, the Florida State Seminoles, the Cleveland Indians, the Atlanta Braves, etc. 

2) Reclaiming the unity (oneness) of the Human family – Those who willing misappropriate the stories of their brothers and sisters wound the family. Those who deliberately misappropriate the stories that have identified others do so at the expense of family. The human family can achieve far greater accomplishments as one than it ever can separated by causes such as racism.

3) Metaphorically, spiritually, all who are present have been carried into the room upon the backs of resistance and struggle of earlier generations. Their work helped to pave the journey of Reconciliation and Anti-Racism that we presently travel. 

INTRODUCTIONS, Purpose, Agenda, AND COVENANT

Purpose
The purpose of this section is:

1. To introduce participants, facilitators, purpose and agenda for the event

2. To agree to process rules (covenant) for the event

3. To help participants feel comfortable and welcome

4. To help participants feel challenged and committed to the process

Outcomes

The desired outcomes of this section are:

1. Participants understand the process

2. Participants claim ownership of the event and process

3. Participants are focused and ready to begin





A. Introductions

Ask people to briefly introduce themselves, answering the following questions (written on chart paper):

1. Who are you?

2. What do you do?

3. Why does your institution need to address racism?

At the end of the introductions facilitators introduce themselves and briefly reflect on the exercise.

B. Goals

· Review/read the goal statement in the participants’ manual.  Is this why you’re in the room?

· This workshop gives us a common language so that we can have a conversation.  Matsuoka (Color of Faith) asks the question:  “How can conversation begin when we disagree about reality?”  This workshop is designed for us to begin to see each other’s reality

· We’ll spend most of our time building a common understanding of racism.  The last part of the workshop we’ll introduce “how to” dismantle racism.  Introduce “DDT – Diagnosis Determines Therapy.”  Go to the doctor, you don’t want him to put your foot in a cast unless he/she has diagnosed that your foot is broken.  We need to spend time building a common understanding of racism in order to build a common strategy to dismantle racism.

C. Assumptions

We come into this room with 3 assumptions.
· Racism in the U.S.  We acknowledge racism is present in virtually every setting throughout the world.  But we think we have a big enough job for this workshop if we focus on racism in the U.S.  However, it will be important to emphasize global connections in seeing ways U.S. racism has affected the rest of the world.
· More than a Black/White Issue  As we have seen in our brief jaunt through history, white folk have unresolved issues with all groups—African-Americans, Latino/a, Native Americans, Asian Americans, Pacific Islanders and Arab Americans.
· Racism and other forms of oppression  We acknowledge that racism is not the only form of oppression.  Even though the focus of this workshop is racism, we understand racism is linked with other “isms.”  Can you name some of those “isms”?  These are all important issues.  But this workshop is about racism.  Sometimes other “isms” may be brought into the room as a way of understanding racism.  And as we understand racism, we will gain understanding of other “isms”.  (Example of braid)  But the focus is racism.  All of the other “isms” are ways  for one “ism” we don’t want to deal with, “escapism.
Let’s review the 3 assumptions for this workshop:

· Racism in the U.S.

· More than a Black/White Issue

· Racism and other forms of oppression

D. Schedule

· Turn back to page 5 in your workbook to the schedule.  Read through it.

· You’ll notice that the schedule follows the agenda of the workshop

· Defining racism—spend a lot of time tomorrow on the definition

· Three manifestations of Racism—individual, institutional, cultural

· Dismantling Racism—finally on (the day the training ends), we’ll talk about dismantling racism

E. Workbook (Manual)

· Let’s take a look at our workbook.  Notice how each tab also follows the schedule and the agenda.  (Tab 1, 2 and 3)  Tab 4 includes an evaluation, pages for journaling, poems and readings and a bibliography.

· Take a moment to look through your workbook.  What do you notice?  Yea, this is a workbook, not a textbook.  This is an outline of the workshop.  There is a page for everything we talk about.  And occasionally we may even remember to tell you what page we’re on.  Some of you will fill the pages with notes and use the extra paper that will be on your table.  Others may make occasional notes.  It depends on your learning style.  Leaning style may mean we need to keep our hands busy to stay focused (knitting) or we may need to get up and stand or walk around in the back of the room.  Whatever works for you— as long as it’s not disruptive to someone else—works for us.

· Each step in this workshop builds upon the previous one.  We ask that you engage in this process.  It is a process that has developed over many years.  It will be a very fast paced and intense experience.  Some will find it too fast; others too slow.  Some will wish for more time to process feelings; others less.  Some will find there is too much information packed into this small amount of time; others will want more information.  We invite you to struggle with the analysis of racism and not with the process.  If you have ideas that you think would improve the process, we invite you include them in your evaluation at the end of the workshop.  The process has been revised because of evaluations received.  But it’s not beneficial to any of us to debate the process during the workshop.

· We invite you during this workshop to try on this understanding of racism.  It may resonate with you or you may decide on (day the training ends) that it’s a “bunch of hooey.”  So keep an open mind, try it on.
F. Covenant

I would like to invite you to participate in a covenant.

1. Respect is at the heart of the covenant.  No one is a beginner.  Everyone here is on the path of learning about racism and working to dismantle it.  Each one is to be respected for his or her place and pace on this path.

2. All of us are teachers and learners.  Each of us has something to teach; each of us has something to learn.  There are no experts; no one has all the answers.  In this room, there are no stupid questions.

3. Mutual respect and caring is asked of all participants.  We need to listen carefully to each other and help each other deal with conflict and struggles.  Above all, we need to build community.

4. We will seek to create a safe and “liberated” space where participants can be open, honest, and vulnerable without fear.  We ask you to maintain confidentiality by not attaching names to ideas when reporting about this event to others.

5. We are seeking to develop a common analysis of racism.  The emphasis of this event will be upon collective, and not just individual activity and accomplishment.  The trainers bring their own experience and analysis to this event and will facilitate a process in which you work collectively to develop an understanding of racism within your church/institutional and community context.

6. The subject of racism is difficult and emotion filled.  The process of this workshop is designed to provide a step-by-step process of a comprehensive analysis.  Each of you is asked to give full time participation to the workshop and to respect the process being led by the facilitators.

I’d like to add a 7th item to the covenant not listed in your manual:

7. Turn off beepers and cell phones.

If you can agree to this covenant, please raise your hand.  I believe we are in covenant.  Let us pray (Use your own prayer or you may want to use the prayer below).  OR—I’d like to end the evening by reading a poem.  [“Holy the Firm”, page 175, Cries of the Spirit.]
Covenant Prayer

Eternal God whose image lies in the hearts of all people,

We live among peoples whose ways are different from ours,


Whose faiths are foreign to us


Whose tongues are unintelligible to us.

Help us to remember that you love all people with your great love,


That all religion is an attempt to respond to you,


That the yearnings of other hearts are much like our own


And are know to you

Help us to recognize you in the words of truth,


The things of beauty,


The actions of love about us.

Help us to open our minds this weekend


To the words we will hear


To your people with whom we will share this space


And to the direction you give for our lives.

Amen

--World Council of Churches, Vancouver Assembly, 1983 from Chalice Hymnal p. 682

Italics are Martha’s words
SECTION II

FOOT AND DEFINITION

Defining Racism
Purpose: The purpose of this exercise is to invite participants to consider new perceptions of reality, especially in terms of how we think about racism.

Goal: 

· Participants will consider some of the ways that we have been socialized to think about racism in North America. 

· Participants will be challenged to consider new possibilities for understanding the dynamics related to racism. 
Getting Started: Dot Exercise

Participants are greeted and invited to open their manuals to Section 1 and page 1 where they discover a page that simply has nine dots. The movement towards a definition of Racism that we want to share with them begins with this simple exercise. Using a pencil or pen, connect the nine dots with four straight lines and once beginning the process of drawing, do not lift your pencil or pen off the paper. You have a couple of minutes.   


  .        .        .                                 .          .          .

  .        .        .                                 .          .          .

  .        .        .                                 .          .          .

Can someone come up and show the rest of us how you figured out the way to connect the dots according to the directions?

What was the answer? (Go outside of the box) 

Facilitator follows with the question, “What box?” “How many of you saw a box?”

Socialization is a process that happens to all of us. 

Facilitator asks another question, “Why would we begin a discussion about defining racism with such an exercise as connecting nine dots?” 

Why Are People Poor?
Purpose: The purpose of this exercise is to consider the ways that we have been socialized to think about, value and “fix” poor people. 

Goal: Participants will assess the ways that poor people have been systematically victimized and demonized by institutions and the dominant culture of North American society. 
Many of you work with poor people. Many of you know someone who is poor. Your concern for poor people has much to do with your reasons for being a participant. So, using a blue colored marker, I want to create a list of responses to this question, “Why are people poor?” 

 lack of opportunities

 lack of education  

 bad career choices     

You have done a great job compiling this list. I want to ask another question. “Why do people say that people are poor?” Using a red colored marker, I going to place your answer to this question right beside your answers to the previous question.

 

Why are people poor?  (blue marker)         Why do people say that people are poor? (red marker)

 
lack of opportunities



lazy

 lack of education



don’t want to work

bad career choices



don’t care attitude

etc.

  
                                     etc.
Now, you created both a blue list and a red list. What is the difference between these lists? 

Yes, it appears that our red list has responses that blame poor people for being poor!

From our red list, one can say that we do understand that there really are some in our society who think of poor people in these ways. As a matter of fact, there are some people who have jobs requiring them to work with poor people every day; yet, they believe the things about poor people that are written on our red list.  

For the remainder of our time together, as we continue to talk about dismantling racism, the invitation for all of us is to think outside the box about poverty and poor people. It is a moratorium on blaming poor people—a declared dissent from blaming the victims of poverty for their poverty.  

Dismantling racism requires exploration of the deeper and more underlying systemic reasons that cause poverty. Our exploration begins with what we call a “Power Analysis.”

*It is important to emphasize that much of the approach regarding the presentation of this exercise as well as the exercise itself (the Foot Identification) are the intellectual property of People’s Institute of New Orleans.

Purpose: The purpose of this exercise is to draw a poor community as described by the participants (drawn from their considerations of societal labels for these communities raised by the facilitator as well as their own perceptions).

Goal: 

· Participants will benefit from an analytical consideration of a poor community and the ways that those living inside of such a community are impacted by systems and institutions outside of their community every moment of every day often without fair/honest or just representation. 
· Participants will indentify institutions that act as “kicking feet” against the people who are fighting for their existence inside of this poor community.
· Participants will understand the difference between Gatekeeper and People in Charge. 
· Participants will receive appreciation for an ethical mandate regarding the Gatekeeper (allegiance becomes one that is accountable to the people inside the community versus those inside the institution where they work). 
Describing Poor Communities

There is a definite dynamic between power and poverty. In the United States as well as other countries, these dynamics become defined every day. Some of the ways that the dynamics of Power and poverty are defined are “crystal” clear.  

Well, son, I'll tell you:
Life for me ain't been no crystal stair.
It's had tacks in it,
And splinters,
And boards torn up,
And places with no carpet on the floor --Bare. 

            Langston Hughes, “Mother to Son.”    

You notice that I refer to the dynamics between Power and Poverty. I am careful about using the word “relationship.” If I were to use relationship then it would be described as “symbiotic.” The way one thing lives or feeds off of the other. As some say, “the rich get richer and the poor poorer.” 

That is how I would approach this work within communities. I wouldn’t start out by saying to people “I want to do a Power Analysis with you. Do you mind?” How long do think that I will be able to stay in that neighbor? 

But I can ask the question “What do you see happening here?” Believe me the responses will not be that they have truly observed the symbiosis between the elite and the ostracized or the illumined extremities between those with power and those impoverished. They may say to me, “I’m doing the best that I can and I’m getting my butt kicked!” That’s your Power Analysis!

Power Analysis = Foot Identification

[A process developed and owned by

Peoples Institute for Survival and Beyond]

Drawing A Poor Community

We certainly have some colloquialisms in the ghetto—other ways of using the “king’s English.” Some call it “Ebonics.”  What is a ghetto? (Answer: from European history, ghetto is an oppressed Jewish community) 

In America, what group of people would you expect to see living in a “ghetto”?

In America we may also find other oppressed groups of people living together as a community. 

If we find similar communities of Native Americans, what would it known as? (Response: a Reservation)

For Latino/ Hispanics, What would it be known as? (Response: a Barrio)

For Asians? (Response: Chinatown or little Tokyo)

What about a poor White community? (Response: …”Holler”)

There are some code names used for all of these communities, some political correct names—for grant writing, public speeches, etc. What are those?  

If we need to get to one of these communities there isn’t any directional signage. We don’t see on our interstates, “ghetto next exit” or “Mayor … welcomes you to the city’s ghetto.” 

How do you know we are in the ghetto and what are those physical things, eye sight range that let us know, yes, we are in the ghetto?

(My co-facilitator is now going to sketch as you list these things)

Is what  _________  has just drawn real? (Allow time for responses)

How would this drawing look any different if it were a Barrio, Reservation, little Tokyo or a Holler?

In America, these communities exist, somewhat different but essentially the same—poor, the physical results of its oppression and omission and the tangible realities of a peoples’ getting their butts kicked every day!

As I observe from this gathering, many of you did not grow up in a community like this one. So, how would you so readily have such awareness of a ghetto? 

*Some gatherings are more aggressive than others in this exercise of naming and describing the physical appearance of a “ghetto” which determines directional nature of the dialogue, facilitator dominated versus input from the gathering.  Prior to this exercise, CORE trainers have realized the wisdom of preparing this page ahead of time by 1) leaving room at top of the paper to write Power Analysis = FOOT ID, is written, once “cued” to do so by training partner and 2) using brackets to the section area to used for drawing the “ghetto” and 3) a highway already drawn representing a known leader of the particular People of Color the community represents; in the case of the ghetto, it is usually, Reverend Dr. Martin Luther King, Jr.  So, a page reserved for this exercise would look like this:

                              _____________________________   


                  


                                                              M. L. King, Jr. Highway




Foot Identification/ Institutional Feet that Kick this Community

As this process continues, the facilitator needs to focus the dialogue upon the goal of this exercise, which is a “Power Analysis.” The concept of a poor community has been “fleshed” about through the participants’ assistance in describing the visual perceptions of a “ghetto.” The dialogue must now be directed towards the institutions that affect the lives of people who live in this community. 

The facilitator might begin with a statement such as “Look at our community that has been drawn. Are these the things that are seen in the ghetto? If you agree then would you also agree that there are some institutions that have power to directly impact this community—shape what goes on inside of this community?

Can we name some institutions that exist on the outside of this community and yet, they shape or determine what happens inside of this community? (This is the purpose for the brackets which were a part of the pre-drawing, the list of institutions can be done in this fashion.)


police






banks

government






media

corporations






social service agency

transportation






insurance companies

utility companies






landlords/reality








companies

political structure






mayor’s office

judicial system/court






regulators

schools






retail

cable companies






internet/








telecommunication


INS






health system

medical






military

churches






welfare

Examining How Institutions Act as Kicking Feet

The dialogue continues by inviting the participants to explore specific institutions from the list as institutions that are kicking the people in the community. The facilitator should guide this conversation by reminding the participants that this is not an occasion for blaming the people inside this community but an opportunity for analysis. 

Facilitator should repeatedly ask the question, “How is this institution a foot that is kicking the people inside of their community? 

If the majority of participants work for a specific institution then this institution should not be the first one chosen for analysis.  As the exercise progresses, participants will become better with this method and then their particular institution may be introduced for the same process of examining as those prior.  

After the examination of two-to-three institutions, the facilitator may ask the question, “Is this real?” Are the things that we’ve just discussed realities for the people who live inside this community?”

From our dialogue, “Does this mean that these institutions are all bad?” “Are the people who work inside of this institutions bad?” 

“Do any of you work any one of this institutions that we have discussed?”  

“How many of these institutions does a person deal with at the same time?” “What happens when a person is bombarded by all of these feet at the same time?”  “How many of these feet are connected to each other?”

These institutions are connected systemically and shape, perhaps even dictate the circumstances in which the people who live inside of these communities can function on a daily basis. 

Identifying and Describing the Role of Gatekeepers

At this moment, the facilitator has the opportunity to impress one additional concept upon the participants, the role of the gatekeeper.  

Facilitator may offer the following: 

“There is one particular aspect about these institutions and their relationship to this community.”

“The gatekeeper. What do you think a gatekeeper is and what does a gatekeeper do? In terms of these institutions that we have named, people who live inside of this community are either granted or denied access into the institution by the gatekeeper.   Examples of a gatekeeper are an apartment house doorman, an admissions officer at a university, etc.

Who would be gatekeepers inside the institutions we have identified in this community?

“Is a gatekeeper someone who has control of one of these institutions?” 

“What is the difference between someone who is in control of one of these institutions and a gatekeeper?”

“To whom are gatekeepers accountable?”  What do you think happens when a gatekeeper decides to be accountable to the community instead of to the institution?”

“Are all gatekeepers white people?”  “Are all gatekeepers bad people?” “Who in this room is a gatekeeper?”

Facilitator may share these words with the participants: What we have discovered in the power analysis/foot identification will also be the basis for developing the definition of racism in the next session. 

DEFINITIONS
Purpose:  The purpose of this unit is to come to a deeper understanding of the origins, history and meaning of racism in the United States by exploring a definition of racism.

Goals: 

1).To become familiar with a definition of racism.

2).To understand the meaning and histories of prejudice and race.

3).To see how power, used in three expressions, can reinforce

      racism.

__________________________________________________________________   

DEFINING RACISM:

We’re here to talk about racism and it’s dismantling. We agree that there is such a thing as RACISM, but do we all have the same definition?

How do YOU define RACISM? Give me words and phrases. . .

Look behind the words and between the lines. What do you see?

Input:
· Racism wields massive power because it resists definition! Divide, divide, divide, and finally conquer, especially if the conquering results in our silence.

· So, there IS no common definition. Even though we live in a race-based society, we still have no commonly agreed-upon definition. RACISM becomes whatever we think it is. How does one combat something so slippery? We NEED a common definition, particularly one that deals with the power analysis we have been developing.


Exercise: Individually write your definition of racism.

With one other, make a common definition.

In fours make a common definition. Write it on newsprint.

In the whole group let’s compare them. One person reads 


for each group of four.

What words are used more often than others? What ideas




appear in more than one definition?

-
There are two kinds of definitions, not two definitions, but TWO  
KINDS.

1) The first is one based on individual attitudes and actions. This is the way most WHITE PEOPLE define it, don’t you think? EX: Racial prejudice, obnoxious behavior, etc.


DDT: Diagnosis Determines Therapy. Thus, change individuals.

For example, for some white people it is important that POC think well of them. It becomes more important, therefore, to be innocent, than to be involved! This is not enough!

2) The other kind of definition is about racism’s SYSTEMIC reality. POC instinctively understand RACISM as a systemic force, the effect of systems and institutions in their lives - Call on Trainer of Color


DDT here means change systems, right?

Therefore – we need a definition of RACISM that sees Racism as not only an individual issue, but also an institutional one. Such a definition can better help us understand the power analysis in the foot ID exercise.

RACISM = RACE PREJUDICE PLUS THE MISUSE OF POWER OF SYSTEMS AND INSTITUTIONS
Have you seen it before? Try it on. We’ll be using and exploring this during the remainder of this event. 

Prejudice is not racism. Aren’t we all racially prejudiced? Each of us learns stereotyped beliefs about other races. They are harmful and we need to work to overcome them.

It is power that makes prejudice become racism. PREJUDICE and RACISM are not inherently the same, but RACIAL PREJUDICE becomes RACISM when one group in the society gains the power to enforce their prejudices in ways that enable them to receive more benefits and privileges, while the other groups receive less. What is distinctive in RACISM, by this definition, is POWER: collective, social power. When an institution, be it a bank, the police, the church, or what-have-you, uses its power to reinforce its RACIAL PREJUDICE, this is RACISM.

Questions? Thoughts? Opinions? Disagreements?

For the rest of this session we’ll explore each of the words in this definition: PREJUDICE, RACE and finally, POWER. 

PREJUDICE

We want to look inside PREJUDICE now. Race Prejudice is a product of systemic racism and can only be understood at a deep level when we understand systemic racism and its subtle way of infiltrating life and our understanding of life.

To begin getting there, let’s explore PREJUDICE is a more general way.

WHAT IS PREJUDICE? (making a judgment without a clear reason)

 Some call it an efficient way to jump to conclusions. . .(write on newsprint)

Is Prejudice good or bad? It can be either – examples. . .


GOOD: Children, don’t talk to strangers



    Check your Hallowe’en candy


BAD:   You can’t trust Mid-Easterners

What is Race Prejudice?


(Holding an opinion about a group or a person without clear

            reasons or information, based ONLY on racial identity)

Is everyone in the U.S. racially prejudiced?


(Yes; for many this is one of the most difficult admissions)

Why is this so?


(taught – socialized – Lt. Cable in South Pacific:



You’ve got to be taught, before it’s too late,



 Before you are six or seven or eight,



 To hate everybody your relatives hate,



 You’ve got to be carefully taught.

Where does this come from?


Toxic – like it’s in the air we breathe.


Race prejudice is systemically caused. It is part of our very lifeway.

          To understand the way it is formed, we have to dig deeper into RACE



and POWER.
RACE

How do you define RACE? (Discussion)


(Draw boxes on newsprint)
Are you what the BOX says you are?      Ex. Are Haitians a “race”?

What is a race-based society? – 
(One where all are categorized as to a “race”)
Are race and ethnicity the same?   
(No, ethnicity is about language, history-) 

There is no common understanding of RACE:



Ironic, that we talk about it, we are a race-based society,



yet we have no common understanding of it

Is it scientific?   
(NO, though bad science tried, and at times still tries, to define it as it wants.
Is it Biblical?    
(NO, though the Bible has been used to justify it – Song of Solomon 1:5a)
The History and Purpose of “RACE”: (this doesn’t ALL need to be used. Trainer needs to pick and choose from all of this information)

          It is recent, and wasn’t developed until the idea of a “race-based”   
society became important.     
          It was developed to divide people according to particular identities        
– in the 16th and 17th centuries scientific and political histories worked 
together to craft the ideology of race.
          It was developed to justify the expansionism that was taking place  
     
on the parts of Europeans. 

(from this point on the leader can choose and use whatever parts


she/he wishes or has time for.)

Remember the “oids”?

· Negroids

· Mongoloids

· Caucasoids    

· Australoids (50 years later!)
What do these names stand for?
All are land-mass based except for Negroids!



For lack of any other designation, Native Americans were classified 



as Australoids.
The “science” of race began with anthropology.

In the 16th-17th centuries the academy replaced the church as seat of   
knowledge  - Renaissance

          The scientists were examining (besides color) facial characteristics, hair, etc.


What was all of this meant to prove? Conclusions were already drawn, 


whites were superior.
Look back at the Wall: about the same time that Columbus and others sailed 
to the “New World” “race” emerged as a scientific “fact.” It became 
official in the 1700s – 


Anthropologists who became “experts”:


 Bernier, a French physicist

             Linnaeus, a Swedish biologist

                         Blumenbach, a German scientist

Their purpose was to prove the dominance of WHITE, to justify 
“Discovery”, or the Europeans’ self-given right to claim land and 


peoples for their use….


ILL: I see it, I like it, I think I’ll keep it!   
Papal Bulls were written to support expansionism (1460s and 1490s)

What about America in all of this?

This life-claiming ideology was imported into the colonies. Settlers brought this racial hierarchy with all of its rationalizations and justifications.
On the basis of RACE this land was settled in a way that fit the model.

    RACE became the basis of legal, social, religious, political and 

    economic systems in the colonies and, after that, the USA.

Examples; land ownership, punishment, defining citizenship status,

    designation of racial identities (which were left to the states).

     Ex: Susan Gillary Phipps was 1/32 Negro in LA, 1/16 in MS. I.e in LA 


she could pass for white more often than in MS.

Is this still happening? YES.

SINCE THE TIME OF FIRST CONTACT, EVERY SYSTEM AND INSTITUTION IN OUR COUNTRY CREATED BY EUROPEANS AND EUROPEAN AMERICANS WAS STRUCTURED LEGALLY AND INTENTIONALLY TO SERVE THE WHITE SOCIETY EXCLUSIVELY OR IN A SUPERIOR WAY.

IS THIS ASTOUNDING?  You bet. We’ve not said a lot that could be said. The Wall tells a lot. There’s more and we’ll get at more, but not all, because no one knows the FULL STORY.

The MAIN POINT is that we have become a race-based society. Look at the WALL. Through nearly 95% of our history, Columbus until 1964, all was designed to serve whites vs. those who were (and still are to many) less than human! It is not good science or theology, but it preserved white Power and Privilege.

We still live in a race-based society and all of us, whether we want to or not, are part of this construct. EX. To the extent that I benefit from racism, I am a participant, I am a racist.
Only when the very construct of race is eliminated can such realities as culture, ethnicity and faith, be restored as authentic, beautiful and useful ways to see and prize the differences and similarities between human beings.

POWER 
We are going to look now at POWER, to see how it fits into this way of looking at life.

· What is POWER?  (write responses)

· Is POWER good, evil, neutral, indifferent?

A definition: (should be on newsprint or power point)


Power is the individual or collective ability to be or to act in ways that fulfill our potential. Its purpose is to be used for good, but it can be used to control, dominate, hurt and oppress others.

· How would you describe systemic or institutional power?  (discussion)

A definition:  (should be. . .)


Systemic/institutional power is the legitimate/legal ability to access and/or

           control those institutions sanctioned by the state.
Institutions are there, we’ve said, to produce and deliver goods and services. Institutions are part of what makes it possible for us to live together in cooperative ways. They are a necessary, needed and good part of the social fabric.

Government has a legitimizing role in relation to institutions. To be legal an institution must be sanctioned by the state. There are, to be sure, institutions that don’t have such sanction: crime syndicates, hate groups, etc.

The key here is Access and Control. These are the ways institutions use power,

 through access and control. In the terms we are using, who deals with access?  

(gatekeepers). Another, smaller group, mostly white, has control.

RACISM’S misuse of POWER is in the misuse of access and control. When one group in a society acquires the power to enforce their racial prejudice (through access and control) so that the dominant group receives more benefits and privileges while the other groups receive less, then RACISM is at work.

Racism misuses POWER at three levels. We call them levels because they increase in their degree of access and control by degrees. Actually levels is a very limiting and limited metaphor for these degrees of RACISM’s misuse of POWER because these three grow exponentially, not just like going a level higher in a building. Exponentially is like the Richter Scale, where a 6.5 quake can be many times stronger than a 6.4.

Let’s examine the three Powers of RACISM.

      Power 1= Racism’s power over people of color, its power to hurt,

Abuse, maim, even kill People of Color, because “they” are “less.” It  is not the reason for Racism. White People in general don’t want to hurt POC. But if our diagnosis says “they” are the problem, then fixing “them” will be our therapy.

      Power 2= Racism’s power for bringing privilege and power to White 



  People.

This is the real reason for Racism and it is often masked by above “diagnosis” and “therapy.”

      Power 3= Racism’s power to destroy all of us; its power to control and to 

shape identity:   making us more (White People) or less (People of Color) than, we are created to be.

Imagine an inverted V. (Leader can draw this on newsprint.)

      The visible part, Power 1, is far smaller than the partially visible portion, Power 2, and 
the least visible part, Power 3, holds the others up.

    What happens when we only try to respond to Power 1? 

      Like aspirin to a bacterial infection: when we treat the symptoms and not the disease we 
perpetuate the basic illness.

· WHY DOES THIS HAPPEN?

      
It’s easy.

                  It soothes our consciences.

                  Sometimes it is desperately needed.



But it does serve to mark the real RACISM that is happening.



Some say that we do it because of what biblical theologian Walter 



Wink calls “the myth of redemptive violence.” In this way of 



thinking we find that humans, from earliest times, have turned 



to violence to solve difficulties. We say we don’t like violence, 



yet, more often than not, we use it.




Examples are war, slavery, corporal punishment, an eye for an 




eye, etc.

     


Do you remember “mutually assured destruction” from Cold 




War days?

                  
The “Bush Doctrine” of preemptive intervention?




The servitude of women to men and the fact that for millennia 




men have shaped rationales that made women’s 





subordination a natural thing?

                  
“Keep them in their place”   Control   Ill: Slave laws

                                   “Manifest Destiny”       Ill: Papal bulls

                 

“The Doctrine of Discovery”   Ill: Papal Bulls

                 

“Extremism in defense of liberty is no vice,” Barry 





Goldwater 

The question for us is this: How do we reclaim POWER in a way that is different?

SECTION III

WHITE POWER 

AND PRIVILEGE

POWER2:  WHITE POWER AND PRIVILEGE

Purpose

The purpose of this section is:

1. To give participants a more complete understanding and analysis of the system of power and privilege that benefits white people

2. To gain a greater comprehension of the ways in which the reality of white power and privilege is concealed and disguised

3. For white participants, to gain a personal awareness of white reality, of their own power and privilege based on whiteness, and of their ability to deny their existence

4. For participants of color, to experience observing, learning from and evaluating the efforts of white people dealing with white privilege and power

Outcomes
The desired outcomes of this section are:

1. Participants have a clearer focus on the central definition of racism

2. Participants are able to perceive, describe and accept the reality of white power and privilege

3. Participants have the basis for the next step of looking at Power3 and internalization





A. Introduction to Power2:  White Power and Privilege

· Recall and Review Power1,2,3 Let’s review what we talked about earlier.  Power1 is racism’s power over POC and communities of color.  It is power to control, hurt, and oppress all POC.  Power2 is racism’s power to provide and maintain power and privilege for white people and white society.  Power3 is racism’s power to control and destroy everyone.  Are we ready to move on?

· Move from Power1 to Power2 We spent this morning looking at Power1, racism’s power to hurt, control, dominate, disempower and destroy POC.  We saw this in the “feet” of institutions surrounding, systemically oppressing this community.  But now let’s look at what the hands and arms of the institutions are doing while the feet are kicking people of color.  The arms and hands of the institutions are giving privilege and power to White people, Power2.  We believe this is the purpose of the system of racism.  Now if we’re going to understand the nature and purpose of racism, we need to be willing to analyze white power and privilege.

· Ask for white participants’ commitment to look at themselves. Power1 looks at POC; Power2 looks at white people.  White people, we’re not used to doing this; we’re not used to looking at ourselves when we talk about racism.  This is not dinner conversation.  We feel a little strange and threatened.  We need to acknowledge that this is difficult for us.  But it is necessary.  

· Ask for support and encouragement from POC People of Color, we also want to acknowledge that in many ways you understand white people better than we do ourselves, especially the role we play in racism.  So will you support and encourage us during the next couple of exercises?  A little later, we will ask you, the POC to play a specific role in one of the exercises.
B. White Like Me

1. “Black Like Me”

Who remembers the book “Black Like Me”?

Can someone tell me who wrote the book and what it was about?


(John Howard Griffin, a journalist, 1959, skin coloring & shots, Louisiana & 
Mississippi)

Why did Griffin do this?

Why would a white man have to go through all this to experience what black people experience, to write a book, in order to have white people understand black people’s reality?

Who else had written about the black experience in the south before 1960?

(Wm. DuBois, Frederick Douglas)

We need to affirm the importance and great contribution that this book made.  (In fact Griffin died in part as a result of the shots he took.)  But it’s also important to recognize that there is something very racist about this book.  A white man has to tell white people about the reality of POC because white people don’t believe POC when they tell us about themselves.  We just said POC had been writing about themselves, their oppression, for years.

Is it still true today that the word and work of POC need to be verified by white people or by a white system before it is accepted as true and valid?

2. White Like Me

Turn to page 13 in Section I of your manual.  Here is the table of contents of a book with a similar title to “Black Like Me.”

Do you recognize that the first book, “Black Like Me,” has the purpose of telling us about Power1, power over POC?  And that this 2nd book, “White Like Me,” has the purpose of telling us about Power2, power to provide and maintain power and privilege for white society?  We white people have this tremendous need to look at, talk about and define the reality of POC.  We are attracted to books like Black Like Me.  It may partly be due to guilt, but mostly, it helps us avoid the task of looking at the power and privilege we receive because of racism.  It helps us avoid looking at and thinking about ourselves.

White people, how much time do you generally spend thinking about what it means to be white?

Robert Terry, an analyst of white racism, says that “being white means not having to think about it.”  And I know that if I get tired or discouraged in this work, I can walk away, and my life will continue pretty much as it has for 60 years.

POC, isn’t it true that your very survival requires you to think about what it means to be a POC many, many, many times in a day?

But we who are white don’t have to think about being white.  In fact, one of the ways we avoid dealing with racism and the benefits it gives us is by not thinking about it.

I would like to ask the white participants to make a commitment to doing what we don’t have to do:  think about being white.  Tim Wise has done that and has written the book suggested by this paper, “White Like Me.”  I would recommend this book.

We are deliberately moving into this subject very slowly and carefully.  This is not an easy task.  It is a very difficult task for those of us who are white to begin to think about.  As we continue, let me remind you of our covenant to keep this room as a safe space.  Let me say that this is a great opportunity to deepen our understanding of ourselves and racism.  And it is an essential step toward learning what it means to dismantle racism.

Are we ready to go on?

C. Video:  “True Colors”
1. Introduce Video

How many have seen a video entitled “True Colors”?  Can someone describe what it is about?  (Prime Time)

Filmed in the 90’s, Diane Sawyer says that we promised African-Americans in the 60’s that things would change.  So, she says, we’re checking it out.  They recruited 2 professional discrimination testers who were as much alike as possible. Prime Time sent these 2 to St. Louis, and secretly filmed their experiences of discrimination in shopping, looking for employment, renting an apartment, buying a car, walking the street, etc.—things we do in everyday life.

Now this video was made to help us be more aware of Power1—the power to oppress and control POC.  Our eyes are trained to look for the way racism hurts POC, and media has helped us to do this.  We are also trained not to look at ourselves.  Media helps us look at the manifestations of racism, but not at its purpose (Power2).

As you watch this video, we want to, as Marcus says, “Flip the script.”  Watch what happens to white people.  Instead of looking for the disadvantages for the African-American (Glenn), look for the advantages given to the white person (John).  Write down as many examples as you see of white power and privilege.  The video is 20 minutes long.  When it is over, we will look at the examples of white power and privilege that you have written down.

2. Debrief Video

In one word what was your reaction to this video?

O.K.  Let’s move to our assignment.  What examples of white power and privilege did you see and write down?


(Chart responses.  Make sure to get:  time, money, stress)

Interpret the list.  What do you see?

Remember this morning we talked about two kinds of people in institutions.  Who were they?


(gatekeepers and PIC)

And these two kinds of people correspond to two main ingredients of institutional/systemic power—access and control.

· Access Most of this video was about access, right?  The things you see on this list are the products and services received on the basis of white privilege.  And the people whose racism was exposed, they were mostly gatekeepers who deliver products and services, rather than decision makers with power and control.

· Control/power and access/privilege It is important to see the difference between control/power and access/privilege.  Many white people will claim they have no power.  We think about individual power and do not recognize our collective power.  But, we can begin by realizing all of us, as white people, have access/privilege.  We get all these things on the basis of our white skin.

But what was the role of the media?  Does the media demonstrate access or control?

· Power of media The media controlled what was explored, how the issue was defined and interpreted (Power1), who their experts were.  An example of white systemic power.  (Glen was John’s boss.)
· Exposes only working class racism Not only did the video deal mostly with access and gatekeepers, did you notice that it focused almost exclusively on working class gatekeepers carrying out racist policies.  White collar or professional people were not portrayed in the role of gatekeepers.  Hmmm.  Wonder why? 
· Other isms Wonder what would have happened if Glenn had been Latino or Asian.  (Discrimination might have been different, more about language)  Or if it had been a woman and a man, a teenager and someone in the 40s.  We acknowledge that race is not the only thing that determines access/privilege.  But all of us who are white receive benefits from our institutions simply because of our whiteness.

Those of us who are white, is this real?  Is this what you and I get on the basis of skin color?  (read list)
POC, do you agree?  Is this what white people get from society’s institutions, and what you get little or none of, just on the basis of skin color?

· New and reaffirmed knowledge For some of you, this exercise has reaffirmed things you already knew.  For others, this is the first time we have explored or realized the reality of white power and privilege.

· Don’t have to think about it It is important to realize that for the majority of white people in the U.S., there is no awareness of white power and privilege.  Being white means not having to think about it.  When you think about this access/privilege that white people receive year after year (cumulative affect), we become accustomed to it, expect, believe that everyone has this access/privilege.  And so we become (we are socialized to be) unaware that not everyone is receiving these privileges.

· Reason for racism We believe that a major key to understanding racism is that the purpose of racism is to preserve white power and privilege, and that our institutions are designed and structured on that basis and for that purpose.

D. Personalizing Exercise

1. Introduce Exercise

Need to personalize We need to take another step in exploring white power and privilege.  The video gave us the opportunity to objectively identify and analyze white power and privilege as it was demonstrated to us in the lives of others.  Now, we need to “get personal.”

Need to train our eyes to see It is more difficult to identify white power and privilege when we are personally experiencing it.  It takes time and practice to get past our having been socialized to not be aware of it.  So, this next exercise is designed to help white participants explore ways in which we personally experience white power and privilege.

Help from POC As we mentioned earlier, we would like to ask POC to carry out a specific role of support in this exercise.  (Trainer of color) will explain it to you in a minute.

Assignment for white people Turn to page 14.  (Read the introduction and examples.)  (Do we need to rearrange people at the tables?)  Using the people at your table as a small group, we would like white people to add to this list some of the ways in which you personally experience white power and privilege.  After the exercise, we will ask you how well you think you did, and how it felt to you.

Assignment for POC given by trainer of color We would like participants of color to be active listeners to this process, and after the exercise we will ask you to evaluate how well you think the white participants did in this task.

Special instructions to white people I want to emphasize that this is an exercise for white people to talk to white people.  You are not confessing your sins to POC.  Make eye contact with white people; talk to white people.  You are working on your skill of identifying and being aware of when you are given special power and privilege as a white person.  Someone at each table needs to take notes.  (Give them 10-15 minutes.)
Special instructions for POC I want to emphasize the need for People of Color to be active listeners and not rescuers.  This is not a teaching moment.  You will have a chance to help our understanding afterward.  The goal here is to have you observe and be prepared to evaluate afterward how well the white participants were in identifying their white power and privilege.

2. Debrief Exercise

Let’s hear what your table discovered.  (Have each table report)

How did it go?  How did it feel?

POC’s response and input  I want to ask of the POC who were active listeners to express how you think that our White brothers and sisters did with this exercise? How did you feel as you listened and watched those at your table work with this assignment? [After providing a few moments for POC to offer their feelings (often this is quite an emotional experience for all groups), the POC facilitator shares a brief sentence or two in terms of “white privilege” being obvious to POC]. 
Important but difficult task Are you becoming aware by this exercise how difficult it is for those of us who are white to be aware of our white power and privilege?  We need to practice and become disciplined in developing this awareness.  At first, it in only when we are with POC that we can see and feel the difference in the ways we are treated.  For example, when I walk up to the counter at Baskin Robbins and the clerk comes to wait on me even though a family of color was waiting before me.  Eventually we need to be able to reach the point that we don’t need the contrasting experience, but rather become instinctively aware that we are receiving services and products that are provided for white people, but not generally for POC.  We recently applied for a loan at our bank to buy a house.  We were told it would take a while to get approval.  The very next day, the guy was on the phone saying we had the loan.  I didn’t need a POC being denied a loan to know this was my white power and privilege kicking in.

POC know us better than we do A second thing to be aware is that POC know us, in many ways, far better than we know ourselves.  POC, were you aware that we white folks receive privileges?  It may be harder for POC to accept our denial of awareness of white privilege.  

System provides it automatically A third thing we need to be aware of is the fact that the institutions of our society are designed to automatically provide and preserve white power and privilege for us.  We don’t have to ask for it, and we don’t have to think about it.  Tomorrow we’ll talk more about how our institutions are designed to function this way.

Cooperate, accept, love it Consciously or unconsciously, even though it is automatically provided for us, we cooperate and accept this special treatment.  And we complain when it is not there.  And there is a part of each one of us that really loves our white power and privilege.  Even while we are learning to be aware of this Power2, learning to dislike it, and learning to be angry about receiving it, we need to know that there is a part of us that loves it and mourns the possibility of its passing.

Note bottom of sheet, “Invisible Knapsack”

Transition to Power3 One final point as we move to Power3, the most powerful and evil expression of racism, its power to control and destroy everyone.  The reality of the invisible knapsack is that we can’t take it off.  It will be there as long as we live.  We can’t just wake up one morning and say I’m not going to be privileged today.  I can’t walk into a store and say I know I’m white, but you should follow me.  So long as institutions are designed this way, they will give us privileges whether we want them or not.  It’s not a matter of us choosing whether to be part of the racist system that benefits all white people.  If we are white, it is given to us whether we want it or not.  It is collective; it is systemic.  

SECTION IV

INDIVIDUAL RACISM

Introducing Power 3: Internalized Racist Oppression and Individual Racism
Purpose:                                                                                                                                        
· Offer the definition of Racism’s Power3
· Observe socialization of internalized oppression and superiority 
· Provide opportunity for participant’s reactions and observations

Goal: 

· Participants will recognize that Racism as Power3 is the most destructive power because it is racism’s power to name the individual as victim or oppressor.

· Participants will indentify the occurrences in the video that children assumed the societal roles of victim and oppressor as conditions were established to enforce those roles.

· Through dialogue, participants will be able to transition to definitions Internalized Racist Oppression and Internalized Racist Superiority.  
The co-facilitator should ask participants to find this section in their manual (usually section 2, page 1). Remind the participants that you are still discussing individual racism.   

	Powers of Racism
	Individual
	Cultural
	Institutional

	P1
	over
	
	

	P2
	for
	
	

	P3
	destroy
	
	


Power 3 is racism’s worst expression. It is exponentially more devastating, racism with “hurricane force” winds. Racism as Power 3 is control and ultimately racism’s evil that can destroy all people—White people and People of Color.

Racism as Power 3 seeks to misshape our identity—attack our esteem at the deepest level in order to misshape us as victims and racists. 

At the deepest of levels, this misshaping is a spiritual issue.  Most fundamentally, Power 3 is a socialization process that happens to all of us in order that the evil paradigms of racism can be perpetuated. 

The issue of socialization for People of Color is “Internalization of Racist Oppression.” This misshaping of identity is far more destructive of People of Color than was revealed during the Foot Identification=Power Analysis of Power 1.

For our White brother and sisters, racism’s goal is to misshape their identities into racists through this very same socialization. We call this “Internalized Racist Superiority.” One should realize that ultimately Power 3 renders null and void the gains of Power 2. 

To this point we have discussed racism as a systemic evil that hurts People of Color, Power 1 while providing benefits and privileges to White society, Power 2.   At this time we want to examine Power 3, a force that left un-dismantled will destroy People of Color as well as White people. We need to see racism as our common enemy in order to unite and dismantle this evil.

Before we can be effective in dismantling racism as Power 3 we must give personal accountability in terms of racism as Power 1 and Power 2.  White people must not attempt to rush to Power 3 without being accountable in terms of the privileges and benefits received as a result of racism—Power 2. In the same manner, People of Color should not rush to Power 3 without acknowledging the damage and “fallout” to People of Color that has resulted from centuries of racism’s harm—Power 1.
Introducing, Viewing and reflection on Video: “A Class Divided”

Before introducing the video to the participants, the co-facilitator should offer a brief statement such as the following:

We will watch a video that helps us examine the socialization process that misshapes each of us into racists and victims of racism. Following the video, there will be two input discussions by my partner and I. These discussions will provide framework for work that will be done as caucuses. I will guide the discussion of a caucus with People of Color to discuss “Internalized Racist Oppression” and my partner will lead the discussion with those who are White in terms of “Internalized Racist Superiority.” After our caucuses, we will come back together for group input and reflections from our caucuses.

We are going to watch a video, “A Class Divided,” originally it was entitled “Eye of the Storm.” It became very popularly known as “Brown Eyes, Blue Eyes” featuring third grade teacher, Ms. Jane Elliot and students from her classroom of Riceville, Iowa in 1968. Again, it was filmed in 1970. 

After fourteen years, these students were reunited to watch this film. We will watch the first twenty minutes of this video. This video convincingly demonstrates the process of socialization used by racism to misshape identities of internalized racist racists oppression and individual racism.

As you watch this video, I would like for each of you to look for socialization. Write down your observations of behaviors, words, emotions that demonstrate instances of superiority or inferiority. After we have watched this video, you will have opportunities to discuss your observations at some length. 

Debriefing the video, “A Class Divided.”   

Often, after viewing this video, participants’ may tap into some very “raw” emotions. As a facilitator, a skill that should be called upon is the open ended question, “How did this feel for you to watch this video?”  

1) After viewing the video “A Class Divided,” the immediate intent of discussion is the feelings that the video invoked for the participants. 

2) Do not allow the responses from the participants to move the discussion to critiquing the video—this will happen momentarily through your guidance as the facilitator!   

3) Do not allow the participants to talk about their own personal experiences of inferiority or superiority at this moment. Again, this dialogue will happen momentarily as you and your co-facilitator skillfully guide the conversation! 

Transition: Usually, the facilitator of Color will lead in this transition which sets the stage for dialogue about Internalized Racism. The facilitator emphasizes four important observations from the video that demonstrated the destructive nature of Power 3.

(1) Community is destroyed because kids move into societal roles that have already been presented to them (the race paradigm to which they have already been exposed)

(2) Individual identity is mis-shaped

(3) Individual resistance is futile because outcomes of the paradigm are undergirded by the authority of power structure (systemic—in this case the teacher, Ms. Elliot).

(4) Violence is an accepted as a necessary means of maintenance or rebellion

At this point, the facilitator directs the discussion as his or hers with other People of Color in the room and that those who are White may listen as this discussion takes place but they are silent participants during this exercise. The facilitator may begin with the question, “As People of Color, in terms of inferiority, when did you notice the mis-shaping of identity? 

1) Intra-Group

2) Inter-group

3) How People of Color behave in the White Institution

4) Self esteem or self image

After this discussion, the facilitator states that his or her co-facilitator will now share a dialogue with the White participants as he/she has just done with those in the room who are of Color.

individual racism:  internalized racial superiority

Purpose
The purpose of this section is:

1. To understand individual racism in white people

2. To understand the systemic internalization process that creates individual racism

3. To gain personal awareness of internalization of superiority in each white participant

4. To identify and remember the socialization process that created the racial superior identity

5. To help each participant commit to the continuing process of breaking through amnesia and anesthesia to deeper awareness of individual racism

Outcomes

The desired outcomes of this section are:

1. Participants comprehend and probe more deeply into the internalization process which creates racists and victims

2. Participants have a deeper perception of the interconnection between systemic racism and its individual expressions

3. Participants understand racism shapes our identity and destroys who God created us to be





A. Definition

A complex multi-generational socialization process that teaches White people to believe, accept and live out superior societal definitions of self and to fit into and live out superior societal roles.  These behaviors define and normalize the race construct.

(If POC facilitator does not read the “dance,” add it now.)

These socialization processes support and reinforce each other in a “dance” that helps maintain the race construct.

B. Three Basic Assumptions and Ways We Live Out IRS

1. Racists made, not born Racists are not born; we are not born “white”.  

· Assigned:  But as soon as we are born, we are assigned a racial identity with all its trappings, rights and privileges.  It’s an identity forced on us by the white supremacy system—that ruling 1% who seek to control by dividing and conquering. At a very early age we are socialized to believe the lie that we are the superior/better than people in our society—we are socialized by what we see, what we’re taught, or not taught, questions that are answered and questions that are “shushed”.  By the time we’re 2 or 3, the work’s been done.  Continuing throughout our life our experiences then reinforce our assigned racial identity.  Experience can also dismantle or call into question our identity.  (This has happened to all of us in this room, or we wouldn’t be here.)

I. So what effect does that have on our self-esteem—being taught we’re better than others, we’re entitled to privileges/access to institutions?  While we might say this is good for our self-esteem/self-concept, it is an unrealistic self-image.  One society doesn’t allow us to live up to.  One of the characteristics of white culture is perfectionism.  To be superior in our culture means (according to U.S. values-[Marcus Borg]) attractiveness, achievement, and affluence--perfection.  We can’t measure up; we grow up wounded.  

2. Racism shapes our identity.  Racism can shape white people into an identity of overt (or covert) bigotry or liberal complicity (with a continuum).

· Some of us white people are shaped into an identity of overt bigotry; we can see this in the Klan, the Skinheads, the Neo-Nazis—we don’t have to guess how they feel.  Then there are the covert bigots—not always as easy to see.  Both the overt and covert bigots spend their energy guarding their inherent white advantage.  

· Others are shaped into an identity of liberal complicity.  These white people’s analysis of racism is that racism hurts POC, and they spend their energy “rescuing” or “fixing” POC.  Paternalism—another characteristic of white culture.

II. Intra-group Relations:  See how racism determines how we relate to communities of color.  Neither an identity of bigotry or liberal complicity entertains a relationship between equals. Shaping our identity in these ways makes it impossible for us to enter into a genuine relationship with all of God’s children.
III. Inter-group Relations:  Racism makes it impossible for us to enter into a genuine relationship with all of God’s children—even those who look like us—intra-group.  For those of us with an identity of liberal complicity, we try to separate ourselves from the bigots saying “we’re not like them.” We’re trying to live up to the 3 cultural values in the US—attractiveness, achievement, and affluence/trying to be perfect.  Individualism is also a characteristic of white culture.  So instead of building community/relationship with all God’s family, we strive for individualism, we compete to be better than—everyone.
· When I read in Beverly Tatum’s book, Why Are All the Black Kids Sitting Together in the Cafeteria? about active racist behavior and passive racist behavior, I was reminded of the continuum of bigotry to liberal complicity.  She says that she visualizes the ongoing cycle of racism as a moving walkway at the airport.  

Active racist behavior/bigotry has identified with the ideology of White supremacy and is moving with it.  Passive racist behavior/liberal complicity is equivalent to standing still on the walkway.   No overt effort is being made, but the conveyor belt moves the bystanders along to the same destination as those who are actively walking.  Some of the bystanders may feel the motion of the conveyor belt, see the active racist ahead of them, and choose to turn around, unwilling to go to the same destination as the White supremacists.  But unless they are walking actively in the opposite direction at a speed faster than the conveyor belt—unless they are actively antiracist—they will find themselves carried along with the others.  So, not all Whites are actively racist.  Many are passively racist.  Some, though not enough, are actively antiracist.
IV. Behavior in White Institutions:  Within institutions we have been socialized 


to expect privileges (share personal stories)—


house loan

car loan

medical attention

adoption

school with my kid



to feel at home—people will be glad to see me





demanding while POC overly polite


in the club, one of the good ole boys

3. We do not have a choice As long as the systems in our country are designed to shape identity around race, we cannot avoid being affected.  Just as we can’t avoid benefiting from it.  This means that we are not free!  To understand Power3 is to understand that racism hurts, controls and works to destroy white people.  Racism shapes our identity in a socialization process that internalizes superiority.  This does not mean that we consciously choose to be racists, or want to be racists, or even that we have conscious prejudices about People of Color.  (Any Star Trek fans?  Borg “Resistance is futile!” assimilated.)  We are socialized into a collective racial identity called “white” which is dominant by design and oppressive by function.

C. Three Rivets holding Internalization in Place

1. Amnesia: I’ve had more than my share of surgeries in the last 3-4 years.  Each time I’ve just needed a local anesthetic for pain.  But I’ve also been given a shot that, they told me one time, will make me forget—temporary amnesia.  Racism gives us temporary amnesia.  It socializes us to forget—to be non-historical—[remember how we talked about not knowing the history stuff, refer to the wall—Columbus, Native Americans killed, treaties broken, slavery, concentration camps.]  When we are forced to remember these things, it brings us pain and often guilt.  We want to deny it; we want another shot to make us forget.
2. Anesthesia:  The privileges we receive as being part of the socialized racial superiority group keeps us from feeling the pain of history and from the grief of loosing our identity as a member of the family of God.  We don’t feel or grieve our own de-humanization.  In denying the humanity of another, we also deny our own.  Racism shapes us into something we don’t want to be.  Another gem from “Star Trek”.  (Chief O’Brien says to a Cardascian, “It’s not you I hate, Cardascian.  I hate what I’ve become because of you.”)  Racism causes us to loose our identity and hate what we’ve become.  So it’s less painful if we develop amnesia/just forget or, the third rivet, deny the privileges/deny racism.
3. Denial:  Amnesia, not knowing this history, and anesthesia, being privileged, make denial of racism possible and reasonable.

D. Countering Internalization

1. I was recently rereading the 4th Harry Potter book, The Goblet of Fire.  There is this spell, the imperius spell, that made me think of racism.  Now good wizards are not supposed to use this spell; so, of course, it gets used on Harry.  This spell makes him feel so good.  All his worries leave him.  He no longer feels the pain in an injured leg.  But this spell also controls his mind.  The wizard placing the spell on him can control what he does.  Harry likes this good feeling and wants to keep feeling this way, but he knows it’s not real.  He fights against the spell, the good feeling leaves and the pain comes back.  But his life comes back—his freedom, his free will.

2. So we too have to fight against this amnesia and anesthesia, the denial of reality—racism.  We believe what we’ve been socialized to believe—that with racism we/white society gain and with the end of racism we loose.  But the truth is we all gain with the end of racism—we gain our humanity/our free will to determine our identity as a member of God’s family.  We have to remember—to become historical.  We have to feel the pain of our own experience of grief of who we’ve been socialized to be.  We have to uncover how white skin privilege shapes who we are—our identity—and how we relate to the world communities.  We have to create for ourselves a transformed identity as white people committed to equality and social change.  Only then can we gain our freedom, our free will to determine our identity.

3. Conclusion:  Read from Killers of the Dream, pages 29 or 39
CAUCUSING
Purpose: The purpose of this session is to offer participants a confidential opportunity to share with, and hear from others, whose experience my be similar to their because of common socialization, ethnicity and culture.

Goals: 

1). To participate in a caucus group.

2). To hear and share with other(s) who may have some similarities of experience because of similar socialization, ethnicity and/or culture.

3). To experience caucusing as a tool that can be used in other settings.

__________________________________________________________________
__________________________________________________________________

We apply the principle and process of caucusing in the anti-racism movement as a discipline for gathering with people of like background and identity to share experiences and stories. From these so we can see similarities and differences and very possibly learn from them.  If nothing else we discover that we are not alone, that our doubts and questions, struggles and issues of identity and, possibly, action steps we can take, are shared.
In this caucus we gather as People of Color and White People. Our work in them is to wrestle with ways in which we have been affected by Power 1 and Power 2 respectively. In other words, in what ways has racism done negative things to People of Color and in what ways has racism benefited White People?

For some this will be the first time gathering in this kind of caucus. We believe that caucusing can have immeasurable value for people seeking to dismantle racism, because it gives us a way to move beyond just dealing with symptoms to facing into the causes of racism.

Co-leaders will facilitate the caucuses and will announce about space and time.

(After groups meet in caucuses the total group forms a circle and one of the leaders helps re-forming with one or more of the following or other suggestions)

Look around – see the eyes of your colleagues and partners. 

Give a word or two that convey what you are feeling right now.

Share an impression of caucusing.

Hold hands, get all tangled up as a group but don’t let go of your friends’ hands.

Everyone shout out a word of excitement about this moment.


(Break time)

SECTION V

CULTURAL RACISM

Cultural Racism
Purpose: 

· Define, explore Culture and Cultural Racism.
Goal: 

· Participants will recognize Cultural Racism as one of the three manifestations of racism (Individual, Institutional, Cultural). 

· Participants will recognize the devastating and debilitating realities of cultural racism regarding identity and the importance of Bi-cultural identity for People of Color.
Movement 1: Exploring Culture

A. Define Culture: The facilitator (usually, the Person of Color begins this process) is initiating dialogue from participants’ input when he or she ask the following question;
“What Is Culture?” (Either facilitator can act as the scribe for this section in order to record the participants “popcorn” responses to the question that should also appear at top of the page)

Responses might appear as:

Food                     books/writings        music             family life                    

Clothes                  religion                  traditions        values

Often, the list of responses to this question will resemble lists of previous audiences who have attended this event. As a facilitator, the process is managed in terms of listening for “key” words that suggest three (3) important elements of defining culture, which are: 
1) Worldview, 2) language and 3) way of life. If participants have not provided words that lend themselves to these three key words then the facilitator may add them during the interpretation of the list.  

As these key words are introduced to participants the facilitator shares the reasons these words are essential for defining culture.  The common thread among these words is that worldview, language and way of life occur as a collective of people.

B. Culture Is Collective
1) In terms of these three key words the facilitator needs to impress upon the participants that socialization happens through worldview, language and way of life. 

2) People in the United States have difficulty thinking of culture as a collective because individualism (as a strange dichotomy) is so greatly imposed within the socialization process. 

C. How We Get Culture: Socialization

Culture happens as people function among the groups to which they belong. In other words, we may not pick culture the way we do food from a menu but we do have a menu of groups that we have been born into, filtrated into, perhaps even chosen. These groups are what socialize you and me. Can you name some of these groups? 

(Again, these responses should be collected as a list for the participants to observe.)

The facilitator states “Socialization occurs according to geography.” The next list that will be generated comes as a response to the question, “Name some geographical groups through which socialization happens.” 

D. Identity Mapping –facilitator must attribute this section to the work of sociologist, Dr. Victor Rodriguez. 

When we speak of socialization, sociologists use particular exercises to illustrate the process. Sociologist Victor Rodriguez offers an illustration known as “Identity Mapping.”  I would like to invite you to try this exercise at your seat.

1. Draw a circle and inside this circle write the word “me.” 


2. Around this circle at varying distances draw some other circles, such as this:







3. Notice that some circles are quite close and others farther distance. Looking at the diagram and thinking about the groups that have had an impact upon you which of these smaller circles would you place those groups—the group that has had the greatest impact upon you will be the circle most close to the “me” circle (the largest circle).  The groups that have had the lesser impact upon you are the smaller circles moving farther and farther away from the “me” circle.  In terms of “me,” it’s mapped according to the circles surrounding the “me” circle—that’s the mapping of the “me” identity and the groups that have socialized “me.” 

Dr. Rodriguez points out that in doing this exercise, People of Color have consistently drawn a circle representing their race among the groups that has socialized them. White people rarely include race as one of the groups that socializes them.

Is race one of the groups that socialize people? 

Are people of color socialized into a racial group?

Are European people socialized into a group called white?

E. The Shaping of Race-Based Culture: “Racialization”

In North America, we exist in a raced-based culture. All people in the United States are socialized into a racial group. White people are often taught not to understand themselves as part of a white collective. This is one of the things that perpetuates racism, especially because it is clear that race is one the factors that socializes us. 

In the United States, people are “lumped” together into groups of race even though they are culturally not the same. For instance, let’s consider the most recent census. Was there at least one question of indication of race by marking a box or line such as …
White non Hispanic 

            Native American              

            Black/ African American      

            North American Pacific Asian  

            Arab/                                              

What happens when people of black skin from Jamaica, Ghana, Haiti, Raleigh, North Carolina and Oakland, California are “lumped” into a group called Black/ African American?

What happens when people from Puerto Rico, Mexico, Central America are “lumped” into a group called non-White Hispanic?

What happens when people from Japan, China, Thailand, Vietnam and the Philippines are “lumped” into a group called Asian?

What has happened when people from tribes such as Cherokee, Chickasaw, Blackfoot, Comanche, Creek, Seminole, Wampanoag and Hopi are “lumped” together into a group called Indian?

We are considering that these are now groups “lumped” together—consisting of many people from different cultural backgrounds! Race-based cultures exist because of racism’s arbitrary means of categorizing people (see Audrey Smedley’s book, Race in North America and her etymology on the word race, “raca”—means of categorizing livestock)

Facilitator should recall the defining of culture—language, worldview, way of life! Is the way of life of a little girl from the Philippines the same as that of a little from Japan? Is the language of a small boy from Ghana the same as that of a black boy living in Bamburg, South Carolina? Is the worldview of a mother from the Northeastern tribe of the Wampanoag of the same worldview as a mother of the southeastern tribe of the Seminoles?

Yet, a phenomena happens with this “lumping.” A culture does emerge when these different people are grouped as a “race” in the United States. It happened on the reservation, on the plantations, the housing developments called barrios, “Chinatown.” 

There are important reasons why certain culture emerges from the “lumping” process of a race-based society. In the United States, there is a dominant raced-based culture that exerts itself in ways of Internalization and pressures of assimilation. Yet, these groups that have been “lumped” together form a culture of resistance. In order to survive, they determine to live Bi-culturally (learning how to move between the dominant culture and the culture identified by one’s race). Among the reasons for maintaining separate or distinct cultures are

1) Having a group that one can call “home”
2) Realization that socialization (the “melting” pot) is not intended for People of Color 
3) Maintaining separation from the dominant culture is an act of resistance  
At this place, the definition of Cultural Racism is introduced by the White co-facilitator.

WHITE CULTURAL IDENTITY

Purpose: The purpose of this unit is to explore the ways all who are not People of Color have been brought into a common culture called “White” and have been offered a point of view of life that is bounded by the parameters of whiteness.

Goals:

1) To understand “lumping” as a process that misshapes groups by denying them their own heritage.

2). To understand the process by which we as white people are lumped into a large and broad category that overrides all cultural heritages and creates its own worldview, language and lifeway.

3). To begin applying this understanding of culture to an awareness of racism’s power.

__________________________________________________________________

RACISM’S THIRD POWER MISSHAPES ALL OF US. IT STRIPS US OF TRUTHFUL IDENTITY AND ROBS US OF WHO WE ARE CREATED TO BE. 


How are we, as WHITE PEOPLE, mis-shaped?
After all, aren’t White People in the “catbird seat” in all of this? Well, it is one thing to see lumping as it has happened and still does to oppressed People of Color in America, but what we need now to see is how this process happens to a dominant group – like we White People. It does happen to us! Another way of asking this is: what's the difference between its happening to a dominant group from the way it happens to oppressed groups?

(Review Cultural Racism, ask group to recall what was said in the last session.)

What did we learn about Cultural Racism?

CULTURAL RACISM IS WHEN A RACIALLY DEFINED DOMINANT SOCIETAL GROUP USES SYSTEMIC POWER TO


IMPOSE ITS WAY OF LIFE ON OPPRESSED GROUPS



AND IN DOING THIS 



DISTORTS




DISCOUNTS





DISCREDITS and






DESTROYS THEIR CULTURES  even as it



APPROPRIATES ASPECTS OF THOSE CULTURES, WITHOUT




ANY ACCOUNTABILITY TO THESE COMMUNITIES.
How has this happened?  Examples?   (Jazz and Rock ‘n Roll as distorting, blood quantum as discounting, boarding schools as destroying, social welfare as discrediting) Given all this,

WHAT WE’RE REALLY GOING TO DO IS TAKE A LOOK AT HOW WE BECAME A RACE-BASED CULTURE, BY FOCUSING ON WHITE CULTURAL IDENTITY AND HOW IT CAME ABOUT.

We've talked about the stripping and lumping of people of color. 


Ex: Pacific peoples, no matter their nationality and/or heritage, are denuded of identity and all classified as Asian-Americans, Southern peoples. . .as Hispanic-Americans, African and Caribbean peoples. . .as African-Americans

Our questions now are: HOW HAVE PEOPLE OF EUROPEAN HISTORIES BEEN “LUMPED”? WHY was this done?

The underlying issue for all of this is simply: HAS RACE SHAPED US? 

(here identity-mapping can be used if it seems to fit, and focus on “what about race?” as part of the mapping)

Now, let's talk about CULTURE. Is HERITAGE the same thing as CULTURE? Is ETHNICITY the same as CULTURE? No. WHY?

We said that culture is when there is a common language, lifeway and world view.

3. IS THERE A WHITE COLLECTIVE?   (refer to boxes) 


What does this mean? Kind of a white togetherness, a shared identity?

             This is a question about racialization. To get inside it, we will 

Look over the list of John’s privileges – from True Colors – does this list 


form the basis of a culture?



Language – Lifeway – World view

(Instruct them to have, first, conversations at tables and then in the whole room, around this question. With some encouragement the group will begin to see that it does.)

We come to these questions now - Is there a White Culture?

Is this White Culture (like) the same as “American culture”?  (de-hyphenated, BTW)

The definers are there (Language, Lifeway, Worldview)– there is a "white culture” but it doesn't look, for example, like the English or French or German cultures that our ancestors left long ago to come here.

Historically, we (or our antecedents) didn’t all become white in American at the same time. But people with white skin were brought into WHITE as an identity and a culture. (Any of these or other examples can be used.) 

          -   We became “white” when we needed a way to distinguish 

          ourselves from others for purposes of Power & Privilege.


This was behind riots and lynchings (defined as “a public 

           murder.”  (Loewen, Sundown Towns”)

     -
 Or when we needed to control People of Color – Ex., land


 laws in VA, where a POC could not own land. (note the Rolfe 

           exception). It happened further

    -     In the making of laws
· VA Slave codes: “chattel” (beginning 1625 and on. . .) Then the one-drop rule (applied variously from state to state)

· 1790. First Immigration Act “”free white alien”

· Indian Removal Act from southern states east of Mississippi

         (Trail of Tears) – 1830  (Called the finest achievement of the

          Jackson presidency)

       Treaty making and breaking: 1778-1868 414 treaties w/native 


peoples (nations, tribes), yet in time most native lands became part 


of the USA. 

· 1917 Immigration Act est. English Literacy Test for all white

                        foreigners applying for citizenship

           -   In judiciary decisions
· Prerequisite Cases (or those “prerequisite to citizenship”)

· Scientific Vs. Common understanding of “white” in the Supreme Court                                                                                                                                     

                        Ozawa, 1922, not white by scientific definition                                                                                                          

              Thind, 1923, (Caucasian but) not white by “common                   

                  understanding”

          -     In public discourse
· George Washington, in a letter in 1778, “To be plain, I wish to get quite of Negroes”

· Jefferson, Notes on Virginia (1783) African slaves have slow mental development and exceptional “emotional states.”

We gave up European cultural identities in order to be WHITE. We were brought to see that the alien is DARK (or funny-looking).

David Roediger said, “Joining the ‘American race’ could transform our habits and souls. Soap, a haircut, money or new diet could make the greaser slick. Learning a new language could do likewise.” (Working Towards Whiteness)

The “melting pot” became a triumphal image of white racial/cultural superiority:

The reality is that the melting pot (towards which we white people ran) was never designed for any BUT White People. White Culture, American Culture - interchangeable? - what is WE?  (Here emphasize the White Collective.)

Do we live in a new time, wherein a new melting pot is our challenge? Not really. African and American indigenous peoples have been part of this social fabric from the beginning. They weren’t let in, and even today, POC are kept out. Oh there are various cultural “melting (or lumping) pots” for Latino, African/Americans, American/Indians, Asian/Americans, but none of these come into the European/American melting pot, even today.

Does it feel like we've been tricked by this? Yes and it's been a process of many generations. 
Being white requires power and privilege. We became "white" in order to gain and maintain access. Just as oppressed peoples were lumped so they could be used we white people were lumped so we could become the users, those who benefit from power and privilege. Because WHITE was considered “above” all others, we made rules that placed us at the front of the line. When we finish, the goodies are still pretty well depleted. 

Racism has done this to us and it continues to do so. It works very covertly and subtly, and it leads us to be isolationists in our thoughts and feelings about it. "Who, me?" We often fancy ourselves therefore as "private citizens" as Robert Bellah and his colleagues found us yearning to be (Habits of the Heart, 1984). But that's impossible. It's not only a linguistic oxymoron, it is simply impossible to be private or alone and a citizen, part of the whole, at the same time. Yet racism tells us we can.

Quite frankly, learning to live with the reality that we are white and are part of the white culture that depends on power and privilege can be one of the hardest part of this process of change. But it is also one of the most essential.

As we live and learn this reality, it becomes clearer that the white culture of which we are a part of depends on racism to survive. We are white and this means our skin color sets us apart, and at this point in history WHITE continues to depend on power and privilege to maintain itself. And while many will personally disagree and will say, “That’s not where I am.” It is the reality of this land that we and all other white persons still benefit from this cultural reality. 

SECTION VI

INSTITUTIONAL RACISM

INSTITUTIONAL RACISM

Purpose: The purpose of this unit is to see and experience the ways institutions can become perpetrators of racism, sometimes without consciously knowing it, and in this way make life more difficult for large communities of people.

Goals: 

1). Each participant will examine his/her institution in light of the issues of institutional racism.

2). Participants will become aware of the levels of institutional structure and see where the greatest power lies.

3). Participants will become aware of accountability issues and the reality that when racism is a practiced value in an institution then clients become accountable to the institution rather than the more natural accountability, which is to clients.

__________________________________________________________________

__________________________________________________________________

Let’s begin by talking about the institutions that we know best, our own. Name for me the characteristics that apply to your institution. . . (list on news print)

Remember, we said that institutions’ purpose is to provide needed goods and services. What goods and services does your institution provide?  (list on np)

(Brief input) 

Institutions, in and of themselves, are not evil. In fact they are necessary. Almost anytime people organize together for any purpose they form an institution. However, we have said that every system and institution in the U.S. was created originally and structured legally and intentionally to serve white society exclusively.

To see examples let’s look briefly at the Wall of History. (Take them on a brief trip over the “racism” part and use examples of institutions that built up the systemic racism against one or more POC communities).

Now – to really understand institutions we need to know their makeup. 

(Here introduce the five-step Levels of Institutional Racism page. Ask them to fold the right side over so that only the first two columns show. It can help to have a less wordy version of the five stages on newsprint, particularly if the iceberg – which will be described, is used. The following process can be helpful and is recommended).

All institutions have the following 5 levels of life:


1. Personnel

2. Programs, Products, Services

~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~

3.Constituency

4.Organizational Structure

5.Mission, Purpose, Identity

Briefly discuss these, using the page from the manual, and invite  participants to describe the levels in their organization. This can be done at tables, with a brief summation in the total group. There should be spaces between the numbered levels (if drawn on newsprint).  If seen as though an Iceberg were imposed (and this can be drawn over the five levels by drawing an inverted V with the top above 1 and the sides reaching down below then it is likely that only levels 2 & 3 would be visible to the public, 3 & 4 would be seen by people within the constituency of the institution, and 5 would be known in any depth only by leadership.  Several points need to be seen about this understanding of institutions:

1. For an institution to change in any of levels 1-4, level 5 must become involved.

2. Racism can show itself at any level and the third column on the page of Levels gives a good number of examples. 

3. For any attempt at dismantling the institution’s racism the personnel who are “in charge” of the levels must grapple and not deny, take risks and not just settle for what has happened in the past.

Are there questions about any of this to this point?

Now take the page “Institutions and Institutional Racism”.

The large oval that contains several Institutions represents a neighborhood or community.

The institutions are designated by the rectangles, and the circles represent the institutions’ immediate constituency. (Review the first definition re. “The purpose of an institution…”)

Institutional racism happens when institutions fail to act with any sense of accountability to People of Color and they turn the purpose of an institution, to serve and be accountable, around, demanding, instead that People of Color, in particular, act in accountable ways towards the institution. The earlier diagram of a neighborhood shows how institutions can reverse their responsibility and use their power to demand accountability from the people. (Review the second definition re. “Institutions often…”)

The task of those committed to dismantling racism is to call institutions to act as institutions are formed to act, as beneficiaries of the whole community and not just part. This task requires addressing, not just levels 1, 2 and 3, but 4 and, most importantly, 5. If an institution is left to design its own ways to combat racism then chances are it will only go as far as level 3, and end up with many People of Color as gatekeepers, there to greet and please people, but the institution itself will not make fundamental change.

In seeking to develop change it is important to understand the Range of Possible Change in an institution. It can be seen on this diagram:

            
   ___(__________) ) ) )________________                                            

The direction of change in this diagram is from left to right. The area between the parentheses represents a stable area, a place where the institution is comfortable. Many institutions want to stay in that area with no change of any kind to deal with.(Review definition re. “Institutions focus…”) 

Like a human body, though, an institution will grow stale and lose its sense of urgency if it just sits there. (Review, “Institutions are…”) Every institution has a range of change, represented by the additional parentheses on the right. (Review “Change agents… ”) It is the task of leaders in the effort to develop accountability to communities of color to discern and press appropriate and bearable change. No healthy institution exists that cannot change, and then change again, and again, until it is truly serving its whole community and not demanding accountability only from parts of that community.

Finally, examine the third set of definitions, “Institutional Standards and Criteria” and reflect on the importance of community to institutions.

Here ask them to reflect on these points around tables, with their own institutions in mind. Share in the total group and bring the discussion to a conclusion by summarizing the reality that Institutional Racism is one of the most critical forms and more than any other this entraps all of us.

INSTITUTIONAL RACISM:  HISTORICAL DEVELOPMENT

Purpose
The purpose of this section is:

1. To understand both the historical development and the current expressions of institutional racism

2. To understand the complexity of systemic racism

3. To understand many of the social problems of today have been caused by the historical racism of our institutions

Outcomes
The desired outcomes of this section are:

1. Participants have the tools to analyze and understand institutional racism

2. Participants desire to change racist institutions to anti-racist institutions

____________________________________________________________________________________________________________________________________

A. Introduction
We want to look at the wall as we begin to uncover some of the historical development of institutional racism.

Remember that

· Laws reflect the values of the country.  In the U.S., racism is a value.  
· Because racism was built into the laws of this nation—as we’ve seen in the 3/5 doctrine, naturalization laws, Dawes Act—, they are also built into the institutions that enforce them.
Concept of race not applied in the same way to each POC groups
If you look at page ___ in your manual, you’ll notice in the 2nd column, the concept of race is not applied in the same way to each POC group.  (Example:  1 drop rule; blood quantum)  It is important to look at these differences and remember that the purpose of racism is not to hurt POC but to provide and maintain white power and privilege.  The question seems to be how can this group of people benefit white society.

This page has a lot of information about the laws mandating racism and apartheid, the changes in the laws, but the reality is that institutional racism is self-perpetuating.  Ideas and traditions were set in motion in 1492 that continue today resulting in institutional racism that most of us who are white don’t see or think about.

What we want to do now is to take a couple of today’s issues and trace them back to the beginning of European history in the U.S.
(Facilitators choose from the following issues the ones most appropriate to the participants.)

B. African-American/Prison Industrial Complex

Criminalization and disenfranchisement of POC—we’re locking up young Blacks, Latinos and Native Peoples.

· US jails larger proportion of its people than any other developed country.

· Percentages

In1991 African American males 15-35 made up 14% of population and more than 40% of those in prison

In 1973, 12% of young men in color in prisons

In 1985, 25%

In 1995, 33%

Does anyone know what the percentage is today?

I do know than in 2008, while the overall average was 1 in 100 adults that were in jail, for Black males between the ages of 20-34, the number was 1 in 9. (Posted in Law, Politics, and Race by Michael La Bossiere in February 29, 2008).

Let’s look at some contributing factors.

1. Reaganomics

· Shifting money from “poverty” or “entitlement” programs to military budget—Star Wars nuclear weapons program (Funding of social programs for Native Peoples cut 40%)

· Opposition of war on poverty—not a well thought out idea behind this; we’re rich, we’re smart, we can figure this out

· Establishment of permanent underclass (“The poor are with you always.” This is a biblical phrase quoted out of context.)


1998
1% of population
47% of financial wealth of nation



19%


44%

20%
91%



80%


  9%


2010
2% of population now have 98% of the wealth

2. Education

· No longer an industrial society.  Our failure to educate the masses along with not having job opportunities in industry anymore

· POC labeled, drop out of school

· Government spends more money on prisons than education.

· Predict number of prisons needed 20 years from now based on test scores of current 4th graders in public schools.

3. Way justice system functions

· Steps to getting put in jail and the difference between whites and POC

1) Who gets followed

2) Who gets stopped

3) Who gets taken to the station

4) Who gets charged

5) Who gets locked up

· Justice getting more and more punitive such as 3 times and you’re out, cocaine vs. crack

· Used to rehabilitate, not now.  Now make money

Panel III

· Movement time raised hope, motivation, jobs

· 1968-1980 unemployment for young Black men increased from 13% to 22% while at the same time for whites it increased from 8% to 11%.

· COINTELPRO—stopped movement

Panel II

· End of slavery

· New ways to enslave

· Sharecropping—company store, never get ahead

· 1883 Supreme Court nullified Civil Rights Act of 1875

· 1896 Plessey v Ferguson—legal apartheid

Panel I

· Friend of mind mentioned a prison movie, The Farm: Angola, (in Louisiana) shows black men in chains overseen by white man on a horse with a rifle.  How far have we come?  Do you understand why some say the Prison Industrial Complex is the new slavery?

· 1705 Virginia Colony Slave Codes stated that the murder of a slave by a master in the course of punishment was not considered murder.
And if any master, or owner, or other person, by his or her order, correcting such slave, and shall happen to be killed in such correction, it shall not be accounted felony; but the master, owner and every such other person so giving correction, shall be free and acquit of all punishment and accusation for the same, as if such accident had never happened.

· Nor did baptism of slaves entitle them to freedom

· 3/5 doctrine in constitution

· “One drop rule”

Way back here we established the notion of what black men are for.

C. Arab Americans

· Remember (October, 2010) Journalist Juan Williams’ comment that, when he gets on a plane with Muslims/Arab Americans, “I get nervous.”  And we recall stories of students being deported or not allowed back in the United States after 9/11.

· We continue to spend billions of dollars each year on the “War on Terror” in Arab countries of Iraq, Iran, Afghanistan, Pakistan and continue to spend less on education, health care, employment benefits
· One of the longest running racial ideologies that has its roots in Europe and that was imported to the US applies to Arab/Middle Eastern peoples.  
· It manifests in the belief that Arabs “hate us, hate our freedoms and what we have.”  This can be traced back to the Reconquista and the Crusades.  
· The Reconquista of Spain and Portugal [starting with the Moors invading the Iberian Peninsula in the 700s through the marriage of Ferdinand and Isabella marriage uniting Castile and Aragon, the invasion of Granada and “discovery” of America] resulted in driving out the Moors and the Jews and united Spain under a single Christian monarchy.  

· The Crusades were attempts by European Christians to establish a military and economic foothold in the Arab world.   European Christian beliefs create a culture in which Arabs and Jews are heathens and infidels, and therefore unworthy to possess the physical wealth of God’s creation.  


(Read strategy)

· The racist ideology that develops around Arabs is that they are “marauding invaders,” and Whites are justified in acquiring and controlling Arab’s natural resources in order to prevent those resources from being used to invade and conquer free, democratic, Christian society.
D. Asian Americans/Model Minority Myth
The model minority myth (used by William Petersen in a 1966 article) and its effects on Asians is yet another example of self-perpetuating racism.  

· It pits Asian Pacific Americans against other groups targeted by racism and also contributes to White resentment.  The myth obscures the reality of racism in the lives of Asian Americans and encourages their silence about it.

· Obscures several facts/Statistics about Asian success, as compared to white statistics, doesn’t take into account that: 

· Asian Pacific Americans are better educated, on average, than Whites

· They tend to have more family members contributing to the household income than the average White family

· They are concentrated in the high-income, high-costs states of California, NY, and Hawai’i

· Lumping all Asian Americans together overlooks the fact that 25% Vietnamese and 45% SE Asian refugees (Hmong, Mien) live in poverty (compared to 13% of general population—Tatum)
1982 murder of Vincent Chin is an example of the need to prove intent (rather than the measurement of outcomes) to convict people in racially motivated hate crimes.  (1st panel, not even a crime to kill POC)

· Detroit 

· US auto recession, blamed on Japanese 

· 2 white workers used baseball bat to beat Chin (27 year old Chinese American engineer also employed by US auto industry) to death outside a bar.  Chin was celebrating his upcoming wedding.

· White father and stepson blamed Chin for their being out of work.  Called him racial epithets and obscenities; one held him down, the other repeatedly hit him with bat.  

· After a murder trial and civil trial 3 yrs later, received probation and fined $3780 each.  

· No definite proof that this was racially motivated hate crime.

· Perpetual foreigner—where you are from, no, whether you are



Chinese, Japanese, Korean, it’s all the same
· Divide and conquer/blaming laborers rather than CEO
· Scapegoat for economic problems
Panel III

Secret war in Laos—exploit 

The US’ secret war in Laos, 1955-1974, which took place during the Vietnam Conflict, and the CIA’s drug trafficking played an integral role in the killing of the domestic Civil Rights Movement.  

· The Geneva Conference declared Laos an independent state in 1954 and US government was ordered not to set up troops there.  

· Instead of sending troops, the CIA recruited Hmong hill tribe soldiers, some as young as 8 and 9 years old, to battle the Viet Cong and intercept munitions.  They were promised a life in the US after the war ended—whether the US won or lost.  (30 years later, the last group was relocated in 2004)  

· By the end of secret war, the population of Hmong people in Laos was reduced from 300,000 to 125,000.

· The Hmong were also known to grow opium as a cash crop and had for centuries.  The CIA became involved in trafficking drugs and processing the raw opium into heroin.  They recruited Hmong military leaders to assist in the trafficking of heroin.  

· It is not a coincidence that the drug favored during this period by the FBI and COINTELPRO in its operations against domestic Civil Rights resistance groups was heroin.

Panel II

· Executive Order 9066, 1942

· Included Germans & Italians

· Top officials—Hoover—knew Japanese no threat

· Lost homes & successful businesses

· 33,000 served in US armed forces

· Perpetual foreigner/used labor

· Colonization of Hawai’i beginning in 1778

· US businesses wanted land, eventually overthrew monarchs, imprisoned queen and created Republic of Hawai’i

· No treaty, vote taken in congress, simple majority, no vote in Hawai’i, became territory 1898

· Used to break strikes 1870s-1890s

· Scapegoat for economic troubles

· Chinese disciplined but subordinated

· White labor unions wouldn’t let them join

· Perpetual foreigners without political power to protest or contest terms or conditions of employment

· Chinese Exclusion Act

· 1st law prohibited entry of immigrants on basis of nationality

· Laborers brought here, men only, don’t plan to stay

· 1917 Immigration Act

· Ban on Asian immigration extended geographically to create Asiatic barred Zone (Asian Pacific triangle)

· Expanded again in 1924 to include all Asian countries (national origins quota system)

· Wasn’t fully lifted until 1965 Immigration Act

Exploit their labor; prevent them from acquiring property and resources

E. Latina/os/Immigration Issue

The myth that they’re stealing our jobs, don’t pay taxes, drain on the economy, too dumb to speak English

What are the facts?

· Jobs we don’t want, conditions we wouldn’t stand for, abuse we wouldn’t take

· Study in Nebraska—immigrants don’t only take jobs but also create them, through the housing, entertainment, food, and services they purchase

· Even undocumented immigrants pay taxes.  Alan Greenspan testified before Congress immigrants pay into the system far more than they ever receive in services.

· Another study revealed that Mexican immigrants are the healthiest group in the U.S., at least the 1st 5 years they are here

So why do they come?

· Immigrants come largely from places where US government has carried out major military, political, or economic interventions

· “Free trade” agreements—NAFTA

· As of 2005 Mexican farmers earned 70% less for their corn and paid 50% more for tortillas

· Without protection of tariffs, Mexico is increasingly dependent on imports.  Exchange rates fluctuate and food prices double or triple

· Cost workers 751,041 jobs in the 1st 8 months of 1995

· The purchasing power of minimum wage dropped 2/3 from 1980-1996

· Gap between US and Mexican wages has grown from Mexican wages being ¼-1/3 US wages in 1970 to 1/15 US wages

Panel III—part of the resistance

Panel II

· 1821 Independence of Mexico from Spain

Spanish colonialism was always primarily about exploiting the land, its people and resources.

They created mixed-race society, the mestizo.  They granted honorary white status to some co-opting them into exploitation of the masses—divide and conquer.

Spain, as a colonial power had messed up economy of Mexico

Part of the poverty now in Mexico is the result of Spanish colonization before 1821

· 1836 Texas declared independence from Mexico

US was courting Texas because of the Rio Grand.  Then in 1845 the US annexed Texas. 

Mexico lost a great land mass and became poorer.

· 1848 War with Mexico and Treaty of Guadalupe Hildalgo

War with Mexico to protect our borders

The treaty

· Ceded New Mexico, Utah, Nevada, Arizona, California, and part of Colorado

· Promised Mexicans could maintain culture and gave them citizenship rights especially land ownership

· White folks moved in and the area became states

· Treaty broken—couldn’t keep land, don’t speak Spanish

Mexico poorer.

· 1880 Recruitment of Mexicans

US recruited Mexicans to come to work on railroad and for agriculture.

They got blamed for the Depression.  In 1930 there was a big deportation.

· 1942-1954 Braceros Program

Another war, needed laborers.

The deportation program’s official name was “Operation Wetback”.

Relate the story of a couple taken and deported while their kids in school.  We put kids in the foster system and make money.

The reason there are no jobs in Mexico because of US policies.

Panel I

Starts here, who were really citizens?

· Resources for white society

· POC for labor

F. Native Americans/Poverty and/Land Issues 

Tell story:  Airline pilot—sit on reservation and receive their money.

Ponca people faces a number of powerful forces as it tries to develop a casino on their lands in Carter Lake, Iowa.  Narragansett people in Rhode Island lost a bid to govern their own land when U.S. Supreme Court in February, 2009 limited the federal government’s authority to hold land in trust for Natives tribes thus allowing the state of R.I. the right to impose local laws and control over development on Native lands.

· In 1996 the Native American Rights Fund filed suite against Secretary of Interior, Bruce Babbit, and Secretary of Treasury, Robert Rubin, for mismanagement of tribal “trust” funds.

· The BIA cannot account for $2.4 billion in transactions involving Indian trust accounts

· In 1998 a federal judge found the BIA and the Interior Department in contempt of court because the accounts were still not resolved

· As of 2004 the accounts were still not resolved an no one is in prison for it

· Bush administration suggested $7 billion over 10 yrs, but included clause there could be no more lawsuits from NA (license to steal)

· 2009—Cobell v Salazaar (current Secretary of Interior) 100 plus lawsuits

· Indian Mineral Development Act, 1982

· Part of “cost cutting” of Reagan administration with regard to meeting its obligations to Indians

· Congress passed to “encourage” native nations to become “economically self-sufficient” by engaging in wholesale mining of their residual land base—often with waivers of environmental protection safeguards and in arid or semi-arid locales that are not subject to reclamation

· Since endeavor is capital intensive, had to involve major non-Indian corporations, which carry away most of the profits and leave the ecological consequences behind

· Examples:  Navajo/Kerr-McGee Corp & uranium, Laguna Pueblo/Anaconda & uranium

Panel III

· 2nd Wounded Knee

· February 28, 1973, traditional Oglalas, AIM members, and supporters occupied the tiny village of Wounded Knee. 

· In the morning surrounded by FBI, US marshals, GOONs (Private army called Guardians of the Oglala Nation) and white vigilantes.

· Siege lasted 71 days—ended in May with an agreement by U.S. Government to negotiate on treaty issues

· Difference in dealing with movements from beginning of panel (local police) to the end of the panel (national guard)

· Leonard Peltier convicted of killing 2 FBI agents and still in jail—NA Times
· 2 also jailed in NE for involvement in AIM

· American Indian Civil Rights Act, 1968

· While sounding good, the termination (existence of nations) (including Ponca) actually eroded the tribes’ sovereignty even more by making native governments a functional part of the federal government.  

· So there are 4 branches of government—executive, judicial, legislative, and tribal.  

· The purpose of the Act was to make it even more difficult for tribal governments to maintain tribal sovereignty and treaty rights by making tribal governments part of the foreign government that invaded them.

· (800 claims filed in 1951 with Indian Claims Commission. 1970—400 still pending; of other 400, ¼ dismissed, ¼ received awards totaling $350 million, ½ received no awards—NA Times)

· Relocation Act, 1956

· Provided funding to establish job training centers for American Indians in various urban centers

· Had denied a similar request for job training centers on the reservations

· Those who took the opportunity were required to sign agreements they would not return to the reservation

· By 1980, more that half of the 1.6 million Native Americans were scattered to cities across country

· Is the government responsible to them or just those on reservation?  Who benefited?

· Public Law 280, 1954

· Reduced number of nations in western states by placing them under varying degrees of state jurisdictional authority

Panel II

· Termination Act, 1953

· The United States unilaterally decided to terminate the existence of certain Indian tribes so that the US would no longer have treaty responsibilities or obligations.  What followed was the “termination” or suspension of federal services to the tribes no longer recognized as existing.

· One of the movers and shakers of the policy was Dillon S. Meyer.  He had been appointed Commissioner of Indian Affairs in 1950.  Before that, he had been the director of War Relocation Authority responsible for administrating internment camps.  (Takaki, Different Mirror, 415)

· Indian Claims Commission Act, 1946

· Commission formed under this act supposedly designed to insure indigenous nations which suffered illegal expropriation of their lands at the hands of U.S. “receive justice”  (U.S. preparing to hand Nazis at Nuremberg for “wars of aggression and conquest)

· Not empowered to return land taken illegally

· Assign monetary compensation on basis of estimated “price per acre” at the time it was taken.

· General Allotment/Dawes Act, 1887

During this time the US determined it wasn’t efficient to violate Indian treaties one at a time, so began a wholesale violation of treaties.  One of the most devastating moves was the Dawes Act, or General Allotment Act, 1887.  
· 138 million acres held by Indian tribes—not owned individually; tribes held it collectively
· Act imposed individual land ownership (a superior way) on Indian people.  The US usurped the power to define who is and who is not Indian
· Every US defined Indian person was to receive their own parcel of land.  
· To be eligible, Indians had to prove that they were at least ½ Indian.  If they could meet this blood quantum and prove it, family heads received 160 acres, single person over 18 or orphans under 18 received 80 acres, children under 18 received 40 acres.
· But if you were a full-blood Indian (legally defined ‘incompetents), you were issued “trust patents” meaning you had no control over your allotted property for 25 years.  Mixed-bloods received immediate control over their allotted property.
· One policy violated hundreds of treaties and reduced the Indian land holdings for 138 million to 48 million.  The so-called “surplus” land was given to White settlers through the homestead acts.  Eventually all services and resources from the United States government depended on proving “blood quantum.”
· Major Crimes Act, 1885

· U.S. unilaterally extended its jurisdiction for the first time over American Indian national territories falling with its own claimed boundaries

· Indian Removal Act, 1830 leading to Trail of Tears.  

· US entered into dozen of treaties with Cherokee and related tribes (Five Civilized Tribes).  Cherokee believed US their ally and adopted many European ways (formal education, written language, newspapers, intermarriage and some even owned black slaves).  

· Gold found on their land in 1829.  State of GA passed state laws extending state’s jurisdiction over the Cherokees and their land.  Legally only federal government could have jurisdiction, so laws unconstitutional.  President Jackson didn’t enforce because of pending Indian Removal Act

· Cherokee went through legal system to Supreme Court twice.  1st time lost.  2nd time, Chief Justice John Marshall ruled in the Cherokees favor, but again President Jackson did nothing to enforce it, told Georgia to ignore the decision, and was reported to have responded:

· “John Marshall has made his decision, now let’s see him enforce it.”

· Indian Removal Act of 1830 introduced by Georgia’s senators and congressmen to make it federal policy to move tribes across Mississippi

· So in 1836 16,000-17,000 Cherokees were rounded up by 7,000 federal troops backed up by the Georgia militia and forcefully marched from Georgia to “Indian Territory”—Oklahoma.  50% died along the way on the “Trail of Tears.”
Panel I

· Note strategy

· Between 1778 and 1871, US-Indian treaties numbered between 370-414.  (NA Times says 450)
· US Constitution defines treaties as binding agreements between 2 sovereign nations, and specifically states that they are the “supreme law of the land.”  

· As US population grew, the balance of power shifted, US began breaking treaties, which is illegal by US law.  [examples in 2nd panel]
· Treaty of Fort Stanwix, 1784 

· Natives held the balance of military power along western border of US.  In order to protect its white citizens, treaties were more important to US than to Indian nations.  

· One of the crucial treaties was the Treaty of Fort Stanwix, 1784 with the Iroquois Confederacy (or Six Nations:  Haudenosaunee/Onondaga, Mohawk, Oneida, Cayuga, Seneca, and Tuscarora.  The signing of this treaty was not authorized by the council; they were forced to sign—NA Times).

· The Treaty with the Delaware in 1778 

· 1st US-Indian treaty signed

· Ratified before Treaty of Paris, 1783, which ended the Revolutionary War.  

· Gave Delaware the potential right to send representatives to Congress in return for supporting the colonies against British.  Never implemented, but established idea of Indian representation in Congress.
· 1494 Columbus sent more than 500 Native People to Spain to be sold—NATimes
SECTION VII

DISMANTLING RACISM

ANTI-RACIST IDENTITY

A. Transition/Introduction

We have spent all of our time up to now building a common analysis—a common understanding—of racism.  Now in the time we have left today, we will begin thinking about dismantling racism.  This will only be an introduction to the task of dismantling racism.  So I get to tell you to go to Section 3 in your workbook.

You remember DDT (diagnosis determines therapy).  Now we’re at the “T”—therapy.  It is necessary to base our strategies for dismantling upon the analysis/understanding we’ve been developing during the past 2 days.  It is not enough to work for change in communities of color—to “fix” them—without changing the institutions that require power and privilege for white society without accountability to POC.

Dismantling racism begins with the same subject with which we ended our analysis—the power of racism to claim and control the identity of POC and of white people.  Dismantling begins with the issue of identity.

B. Anti-Racist Identity

POC Trainer:  Introducing “Anti-Racism” – At this point in the process, we want to officially introduce a new word into the analysis.  We have been using this word at various times, but now we want to have it assume an official position in the analysis.  The word is “anti-racism,” and it is related to other comparable words and phrases such as “undoing racism,” “resisting racism” or “dismantling racism.”  However, as you will see, the expression we use most regularly is “anti-racism.”

White Trainer:  No non-racists - It is important to be clear that the alternative to racism is not “non-racism.”  It is impossible for a white person to be non-racist as long as the systems and institutions keep on automatically providing benefits of power and privilege for all white people.  Those who try to become individually non-racist end up trying to be personally innocent by separating themselves from the problem, but they’re doing little or nothing to end racism.

POC Trainer:  No non-victims – Likewise, it is impossible for those who are victimized by racism to decide individually that they will no longer be a victim of racism.  Being a non-victim is as impossible as being a non-racist, so long as the structures of society provide or withhold power and privilege based upon racial identity.
White Trainer:  A racist is not all I am - I join Bob Terry (died Oct. ’02) in saying, “You can call me a racist, and that doesn’t offend me, because I know that is true.  But I am offended if you think that is all that I am.” There is more to my identity than that of a racist; I am also an anti-racist.  I am committed and dedicated to the task of dismantling the system of racism that traps me in this racist identity.

POC Trainer:  A victim is not all I am – Or, a person of Color can say, “You can call me a victim, and I know that is true, but I am offended if you think that is all that I am.  I am a person who is a survivor and a struggler, a part of a people who have been anti-racist in our identity and lifestyle for centuries.”
White Trainer:  A new identity - So we establish anti-racism as the opposite or alternative to racism.  I cannot claim an anti-racist identity until I have claimed my racist identity (acknowledge I’ve been socialized).  Anti-racism is not a verb; it is not simply an action or activity.  Anti-racism is a noun; it is an identity to counter the identities of racist and victim that are imposed on us by the system of racism.  As we come out of our amnesia—our denial—and face the truth, we have a name—anti-racist—that we can share.  (I know he knows I know)  Racism is our common enemy and anti-racist is our common identity.

(One of the facilitators talks about this new identity rooted in spirituality.  The following is only one example.  Other examples would be to talk about one’s baptism, confession and resistance in history, two identities with me)

All about relationship - Claiming an anti-racist identity is about relationships.  Claiming a Christian identity/reclaiming our humanity is about relationships.  Fumitaka Matsuoka in his book, The Color of Faith, says that it is the failure to enter into relation that constitutes evil or nonexistence.  Racism is evil; it prevents us from being in relation with one another.  It is an evil that is destroying us all.  Matsuoka says that while evil is in one way or another recognized as having reality, its reality is never autonomous and permanent, nor is it ever completely divorced from the good.  So evil, in this case, racism can be “redeemed”.  And according to Matsuoka, it is the reestablishment of just relation that leads to the redemption of evil.  

To reestablish our humanity/our relation across racial lines:

· First, we must be aware of and acknowledge each other’s reality.  

· We claim this common identity—anti-racist.  

· We acknowledge that we need each other.  

We cannot dismantle racism/we cannot be saved, Matsuoka says, apart from each other.  I alone cannot end racism; (Name Person of Color facilitator) alone cannot end racism.  The white participants in the room alone cannot end racism.  The POC participants in this room alone cannot end racism.  But as anti-racists in relation we can work to redeem this evil called racism.

C. Assignment
Racism is a spiritual evil that destroys who I am.  We work so hard to dismantle and many of you have worked longer than I.  It’s not a work that we can decide not to do anymore, no many how discouraged we get at the 1 step forward, 2 steps back that we see.  What is there in your faith, your spiritual roots, your core values that makes it possible for you to find the strength to be an anti-racist, to do this work again today? (Ask them to spend time thinking about this alone, jot down notes.  After a minute or two, ask them to talk to each other.  Then allow a few minutes to share with the total group.)
D. Closing

You might want to read Marge Piercy’s “The low road”, p. 170 in Cries of the Spirit.  Any poem, song or prayer can end this session.

CONTINUUM ON BECOMING AN ANTI-RACIST 

MULTI-CULTURAL INSTITUTION
Purpose: The purpose of this exercise is to provide a tool to act as a mirror that shows us the effect of our institution in seeking to combat racism.

Goals: 

1). To become familiar with the continuum as a tool for self-assessment or institutions.

2). To give an initial ranking of our institution on the continuum.

3). To reflect on these self-rankings.

4). To share learning from this process.

__________________________________________________________________

__________________________________________________________________

Ask participants to turn to the continuum and then follow the discussion by looking at it.

Review, briefly the stages in the Continuum, with emphasis on these points:

· This Continuum is a tool to examine your institution’s stance regarding racism. It is meant for Institutions that are historically white-based, that were established with the unspoken and often undiscussed (even unconscious) assumption that white rules and customs are to be the way we do business.

-
The Continuum can be applied to any congregation, region, or other institution that functions in the U.S.A. today.

· Very few institutions today remain in Stage 1, for to do so would mean that the institution has declared itself to be a “whites only” place. That began to go out of common vogue several decades back.

Now, individually, rank your institution on the Continuum. Then come to a common understanding with others from the same institution about where that institution should be located. Take 10 minutes to do this.

(Now with stages 1-6 drawn in columns on a piece of newsprint, ask them to rank their institution. It can be a light moment to find symbols for each one. Some may place their institution totally within a ranking; others make stretch it over 2 or even 3 columns. It doesn’t matter where they place themselves. People have tendency to rank themselves higher than they really are. It is important for the leader, no matter how familiar she/he may be with an institution, not to comment on rankings, but to leave it to the participant to decide if she or he was accurate in assessing their institution. Discuss, but the following points need to be made and diagrammed on the newsprint to help with understanding:

· It is realistic to assume that the head and foot of the institution might be in different stages.

· Stage 3, which is generally seen as the time when diversity is happening, can be the most fragile of stages. If an institution stays in stage 3 for long it will fall back into stage 2, because no rules will have changed, and diversity only will have become the goal. That will last only so long it can’t & shouldn’t be sustained. The institution that is in this stage needs to begin soon to work its way towards stage 4. The most difficult transition of all is from 3 to 4. Why?

· Generally for an institution to move from stage 1 to 2 outside pressure does the job. That is, the culture, which moves to the place where overt, declared racism is “out” pressures institutions to make that change. For an institution to move from 2 to 3, internal pressure (from within the institution) becomes the force that matters. For an institution to move to stage 4 it takes not only internal pressure, but focused leadership. The Range of Change (see Institutional Racism) can be applied here, with the line imposed on an institution’s self-assessment to see what is happening and what is needed. 

· The Continuum can be used again and again by an institution to assess its life. It is not a mechanism for change, rather simply a tool to help us see our institution much like a mirror helps us see ourselves.

HOMELAND, WONDERLAND, NEW FOUNDLAND

Purpose
The purpose of this section is:

1. To present a different way for participants to look at the journey of dismantling racism

2. To summarize the workshop in the context of moving through stages of a journey

3. To introduce the anti-racism values

Outcomes

The desired outcomes of this section are:

1. Participants will grow in their understanding of the journey of dismantling racism

2. Participants will seek to journey to the New Foundland

____________________________________________________________________________________________________________________________________

A. Introduction

In the last two decades mainline churches have begun to rediscover the concept of mission driven church life.  Moving toward being a mission driven church requires a journey.  Dr. Anthony Gittins, professor at Chicago Theological Union, describes this journey as a movement between 3 stages which he calls Homeland, Wonderland and New Foundland.

Conversations on race take us on such a journey from Homeland to Wonderland to New Foundland

1. Homeland

Homeland is where we are, where we were shaped, where we were socialized.  In order to move forward on this journey toward our New Foundland, we have to explore and understand the Homelands that have shaped us.  We need to look at what Homeland has done to us and what it does for us.

And basically that’s what we’ve been doing for the last 2 days, looking at the Wall of History, the way our society has socialized us into IRS and IRO, the way institutions have shaped us, the way culture shaped us.  And for some of us we’re ready to move to a different stage on this journey.

There can be 3 reasons for us to depart from our Homeland:

· We don’t like the Homeland  - it can be what we’ve discovered the last couple of days

· We feel called by God to go and to do something

· Or we’ve driven by mission, we’re willing to engage, to be transformed, only way that gets to New Foundland – this is the only lasting way to get to New Foundland.
The first 2 reasons to leave will eventually lead us back to the Homeland.  Simply not liking Homeland will not change us or lead us to change.  God calling us to go and do may lead us to do for others, but without interaction with each other, we’re still living in the Homeland.

Driven by mission, willing to engage, to be transformed is the only way that gets us to the New Foundland.

2. Wonderland

Wonderland is a desired and dreamed of place, but it can be mythical in nature.  Maybe that’s what our visioning is.  We create this ideal place to live and be.  We create this Wonderland and think we’ll magically become new people.  Not!

There are two ways of engaging the place of Wonder.

· One way is to enter seeking to be transformed, acknowledging the Wonderland will require change on our individual and collective lives

· Or we can enter convinced that all that we learned in the Homeland—the values, beliefs, myths—directly translates in the Wonderland, without a need for critical analysis or change.  Recreating the Homeland in Wonderland will not let us see or experience the New Foundland.

3. New Foundland

According to Dr. Gittins, New Foundland is nothing other than the Homeland seen through transformed lenses.  It is Homeland rediscovered through the lens of the journey between Homeland and Wonderland.

It is living according to mission driven values.  It is living by a different set of values, anti-racist values, values that are in contrast to racist, Homeland values.  Let’s take a look at these values.
TRANSFORMING INSTITUTIONAL VALUES
Purpose
The purpose of this section is:

1. To define emerging anti-racist transforming values that will be evident in anti-racist institutions 

2. To provide the opportunity to reflect on and identify the “traditional” white institutional values established when institutions were legally mandated to be racially segregated

3. To help participants begin to vision what anti-racist institutions look like

Outcomes
The desired outcomes of this section are:

1. Teams begin to develop and clarify their vision and purpose

2. Participants claim these transforming values as their own

3. Participants begin to transform their interaction with one another and within their institutions based on anti-racist values

____________________________________________________________________________________________________________________________________

Visual Aid (put on chart paper as you talk about each value )
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A. Operating Principles of Racialized Institutions

Values which shape white institutions and create discomfort/dysfunction, a by-product of the embedded oppression and misuse of power

1. Either/Or Thinking

· A characteristic of white culture is “either/or, right/wrong” ways of thinking.

· Forces out diversity/inclusiveness

· Power consolidated and maintained with few right, good, white, male against which all else is measured

· Creates myth that it’s efficient for everyone to be the same

2. Scarcity Worldview

· Finite resources—budgets reflect this

· Excuse for limiting activities

· “No, we don’t have enough money for that.”

· “No” automatic answer to innovation, anti-oppression & liberation

· Can’t be mission-focused when default setting is “no”

3. Secrecy Mode

· Information is power—when distributed on “needs-to-know” basis, power is unequally distributed

· Secrecy controls power & almost always destruction

· Leads to dishonesty & triangulation

· Destroys trust

· Confidentiality gets confused with secrecy—so called “confidential” decisions carried out in secret to maintain the power status quo
4. Individual Action

· Isolates & sets people up to compete (individualism-characteristic of white culture)

· Compartmentalized activities increase competition & create redundancy of activities
· When competing for resources, mission is lost
· Individual achievement nurtured by white culture undermines working for the whole
B. Operating Principles of Anti-Racism/Oppressive Institutions

Transforming values, often in conflict with traditional values, create space/cultivate ground for anti-racist accountability to grow.

1. Both/And Thinking with a Bias Toward Action

· Acknowledges multiple realities/many ways to “do” institutional life exist—it’s a gift
· Work through differences—even if it’s to agree to disagree—to find solutions that move toward anti-racist goals

· Multiple approaches to AR work—GA resolution (phonics/sight words)

· “Bias toward action” means not allowing conflict to paralyze us into indecision & immobility

· Ensures the voices from those living in the margins are heard and considered rather than ignored

2. Abundant Worldview that Uses Resources Responsibly

· Living in times where the propagation of fear politics, the demonization of the other, the dehumanization of all that is different is couched in the languages of scarcity.  Those “people” are threatening our ways of living by ciphering resources away from the hard working people of this nation, of this community.

· Need a different way of understanding the world to ensure all people experience the abundance of this world.

· Operate from premise, “We have an abundance of power, how do we want to use that power?”

· Questions about resources begin to shift

· Understanding of what are resources changes

· Transformed use of resources

· Abundance of AR organizing & training resources, learn better ways of sharing

· Enough desire & will to include & help everyone—room for all, even resisters

3. Transparent Communication & Decision Making that Guards Personal Integrity

· Transparency applies to how we present ourselves to the public and to how we conduct internal life within our organizations

· Includes how decisions are made communally and what levels of access people at the margins have to these processes

· Inclusive processes take longer to come to consensus

· But once a decision is made, implementation is quicker
· Confidentiality (not secrecy) important—allows individuals to make mistakes and recover from them without being scapegoated or demonized by institution

· Transparent Communication creates the space and nurtures the capacity for us to be transformed systemically as it pushes to the surface the ways in which internal practices and norms maintain behaviors in place that only reinforce white privilege and dominance.

4. Cooperation & Collaboration that Nurture Individual Creativity

· Maintaining a spirit of cooperation & collaboration bound by a collective perspective (commitment to analysis of racism) allows institutions to stand in midst of diversity with integrity & respect
· Individual creativity happens within an accountable, responsibly relationship with rest of community

· Challenges the individualism that enables racism to continue

· Only way to eliminate gaps in education, housing, healthcare, etc, and community strengthening is through intentional, accountable collaboration and cooperation

C. Summary

· The power analysis of racism makes clear the fundamental dynamic of institutional racism—that institutions are not, and have never been, accountable to People of Color.  

· What is needed are new values that are outward oriented with an overarching bias toward effectiveness.  

· Transforming values create an institutional environment that makes accountability to People of Color and other socially oppressed groups possible.
D. Table Assignment

Take a few minutes to talk with those at your table.  Choose one of the values and discuss what the change from the “traditional” value to the corresponding “transforming” value would look and feel like in your institution.

(Bring the group back together and ask for some sharing.)
NEXT STEPS AND EVALUATION

Purpose
The purpose of this section is:

1. To provide practical steps for participants to do after the training

2. To answer the question, “So what do we do now?”

3. To offer participants the opportunity to comment on the process of the training

Outcomes

The desired outcomes of this section are:

1. Participants will continue their learning

2. Participants will work toward an anti-racist identity

3. Participants will know their input in the evaluations are valued

____________________________________________________________________________________________________________________________________

G. Dos and Don’ts

We’ve come to the end of this workshop; so now what.  What can we do?  What shouldn’t we do?

1. Don’t teach.  You’re welcome to share your experience of this workshop with others, but remember our covenant not to use other people’s names when discussing this event.  Share, but you’re not yet ready to teach.

2. Reflect and test what you’ve heard.  We’ve thrown a lot of information at you these past 2 days.  Take time to reflect, look over the workbook.  Take time to observe and listen.  Is what you’ve heard true?

3. Read.  There’s an extensive bibliography in your manual.  Pick a book.  You like history, read Zinn’s A People’s History of the United States.  You want to review some of the concepts we’ve talked about, read Barndt’s Dismantling Racism.  You want some suggestions about what you as a white person can do, read Kivel’s Uprooting Racism. (I could go on and on.)
4. Write/Journal.  If you like to journal, jot dot your reflections, your observations, responses to what you’re reading.

5. Call each other and ask questions.  Becoming anti-racist is all about relationship.  So take the relationships you already have with one another to a higher level or begin building new relationships.  Talk about racism.  Think about racism—which we’ve been socialized not to do.

H. Offer Resources

1. Besides the books we’ve already mentioned in the Bibliography, there are also movies we recommend dealing with the issue of race.  If a group wants to view a movie together, there is a page about films with questions to help in your discussion of the movies.

2. Check out Reconciliation Ministry’s website.  There are links to TV shows and other resource material.

3. Give dates for future workshops if there are some scheduled.

I. Invite Input, commitment card, evaluation

1. I wonder what things you can think of as next steps. (list)

2. We’re passing out a commitment card and I would ask you to look it over.  What are you willing to commit to doing to dismantle racism?  Do you want to join a team?  Are you willing to share your experience with others?  Will you support Reconciliation Ministry financially, with your prayers?  Please take a moment to check all that’s applicable and sign your name.  These will be given to the appropriate person for this group.

3. We’d also like you to take a few minutes to fill out the evaluation form in your workbook.  Remember we said at the beginning of this workshop you would have the opportunity to comment on the process of this workshop.  We do look at these evaluations seriously and we have changed this way we do things because of evaluations participants have completed.

SECTION VIII

CLOSING WALK

AND

OTHER WORSHIPS

CLOSING WORSHIP: A WALK THROUGH HISTORY
Purpose: The purpose of this worship experience is to bring closure to the whole event by re-looking at the Wall of History and expressing thanksgiving for the responses made to racism.

Goals:

1). To explore the four sections of the Wall with a particular emphasis on those who have resisted the power of racism.

2). To celebrate the lives of those who have resisted.

3). To commit ourselves to join them as we reflect on the reality that others will stand on our shoulders just as we stand on the shoulders of those who went before us.

__________________________________________________________________

We’re going to take a walk through history as we have placed it in the Wall of History. But this time we are going to focus on the Resistance part of the Wall, rather than on the institutions as they developed deeper and deeper ways of applying racism. 

(Here staff can take the Wall, section by section, taking turns with different phases of history. The following are among points that need to be made.)

1. Resisters are countless. We don’t know the names of most people who resisted. During most of the story of racism and resistance, the history of resisters was not written. James Weldon Johnson’s great poem-song has these words in it.

Stony the road we trod, bitter the chastening rod,

felt in the ways when hope unborn had died;

yet with a steady beat, have not our weary feet

come to the place for which our people sighed?

We have come over a way that with tears has been watered;

we have come, treading our path through the blood of the slaughtered. . .

Those who sighed, whose tears watered the way, who were slaughtered, were also resisters, as were those who met less tragic fates.

2. In time resistance became a collectively planned and executed force. The Underground Railroad was an example. Resistance also took place over generations, as in the planning and acting to reverse the Supreme Court’s Plessy vs. Ferguson decision of 1896. That reversal did not happen until 1954, but all of that time strategies were being developed by Thurgood Marshall and others.

3. In our time, as Middle Easterners are singled out, undocumented people are collected and given no justice before deportation, the Prison-Industrial Complex continues to grow in its power and is incarceration of people of color, we need to be about continuing to resist these examples of continuing racism.

4. We stand on the shoulders of a “great cloud of witnesses” even as people, seven generations from now, will stand on our shoulders!

(For those who choose, the Lord’s Supper can be celebrated here, with the bread and the cup shared in common.)

A closing spiritual can be sung here.

Following this the names of resisters known to us can be shouted into the room as we prepare to leave. 

MEDITATION: GROWING EDGES

(Usually used the 2nd day of the event)

Purpose: The purpose of this meditation is to invite participants to identify an area(s), which present significant opportunities for learning and change.

Goals: 

1). To identify one growing edge for the participants.

2). To reflect and record observations about one’s challenges and capacity to grow in this way.

3). To share these observations with the table group and whole group if and as participants choose.

____________________________________________________________________________________________________________________________________

MEDITATION: GROWING EDGES
After a time of welcome and stretching…the following spiritual can be sung:

Oh, I woke up this morning with my mind, stayed on Jesus. (3X)

Hallelu, Hallelu, Hallelujah.

Can’t hate your neighbor in your mind if you keep it stayed on Jesus  (3X)

Hallelu, Hallelu, Hallelujah.

Makes you love everybody with your mind when you keep it stayed on Jesus (3X)

Hallelu, Hallelu, Hallelujah.

 Leader may want to choose someone from the group to read Acts 10:9-16 or Psalm 139:1-7.

Briefly discuss the reality of being stretched & changed. In the Acts passage Peter is challenged to change his attitude to non-Jewish people. In the Psalm the reader is to explore his/her openness to change and grow.

Ask individuals to spend 5-10 minutes writing areas where they are being stretched, pushed to grow, edges where they begin to feel a need to move beyond where they have been in terms of attitudes about RACISM. Focus on ONE “growing edge.”

Then ask them to share some of their observations about themselves at tables.

A general “popcorn” sharing can then follow for about 3-5 minutes.

The following quote from Martin Luther can be used either after the sharing or in place of the scripture texts):



This life is not…health but healing, not being but becoming,

                         not rest but exercise. We are not yet what we shall be, but we are 



 growing toward it, this process is not yet finished but it is going

                         on. . .

  

(from Luther’s Works)

Third Worship

(Final morning of the event)

Purpose
The purpose of this section is:

1. To provide a biblical/theological foundation for understanding racism and anti-racism

2. To place this understanding of racism and anti-racism in the larger context of the church’s history, mission and teaching

3. To rediscover and recover the centrality of justice and resistance to injustice within the biblical stories and traditions

Outcomes

The desired outcomes of this section are:

1. Participants will develop a faith-based commitment to anti-racism

2. Participants will develop an ability to communicate about racism in the language of the Christian Church (Disciples of Christ)

____________________________________________________________________________________________________________________________________

Gathering Hymn

“They’ll Know We Are Christians by Our Love









OR






This Is a Day of New Beginnings

Opening Prayer

Scripture and Community Reflection

· Read one translation of Ephesians 2:11-22

Ask each participant to identify a work or phrase that catches his/her attention.

Each shares the word or phrase around the table.  NO DISCUSSION

· Read another translation of Ephesians 2:11-22

Each person identifies where this passage touches his/her life today.

Each shares.  NO DISCUSSION

· Read another translation of Ephesians 2:11-22

Each person names or writes “From what I’ve heard and shared, what do I believe God wants me to do or be?  Is God inviting me to change in any way?”

Each shares.  NO DISCUSSION

Prayer:

Our God, we are one in solidarity with those who live in danger and struggle.

Whether near or far, we share their anguish and their hope.

Teach us to extend our lives beyond ourselves and to reach out to sympathy to the frontiers where the people are suffering and changing the world.

Make us one in solidarity with the aliens we ignore, the deprived we pretend do not exist, the prisoners we avoid.

God, let solidarity be a new contemporary word for this community in which you are constantly summoning us.

But, God, may our solidarity be genuine, and not a dishonest maneuver.

May our solidarity be effective, and not just consist of wordy declarations.

May our solidarity be grounded in hope, and not in the tragedy of disaster.

May our solidarity be in humility, because we cannot bear all the world’s troubles.

God, refine us in our solidarity with others; may it be genuine, fruitful, fervent, and humble.

We ask it in the name of the one who has resolutely one in solidarity with abandoned, despised humanity, Jesus Christ, Your son, our brother.  Amen.

Closing Hymn





Somos uno en Cristo
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